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Abstract
A country’s success greatly depends on the education it provides to the younger generations.
Teachers’ well-being, as agents of the educational process, is central to the quality of the
education provided. Teacher burnout and job satisfaction constitute issues of increasing concern
in Greece augmented by societal and technological developments. Attachment theory has only
recently started to be used for the investigation of the role of individual differences in applied
workplace settings. To date, no known studies have been performed in Greece investigating the
relationship between attachment and burnout or job satisfaction in Greek teachers. This study
aimed to fill this gap through an online survey. The sample consisted of 158 teachers currently
working in Greek public and private schools. Attachment anxiety was a significant predictor of
the emotional exhaustion and depersonalisation components of burnout, and attachment style had
a significant effect on all components of burnout through ANOVA analysis. The regression
models between secure and insecure attachment and teachers’ overall job satisfaction, as well as
the different dimensions, except for one, were significant in line with the hypothesis, however
there was no unique contribution of the predictors. There were significant mean score differences
between secure and insecure teachers in most dimensions of job satisfaction. Only secure and

fearful teachers differed significantly in their mean scores of their overall job satisfaction. The
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results of this research may be used for teacher training and could provide valuable input in the
much-needed implementation of a major structural change in the Greek educational system.
Keywords: adult attachment orientation, attachment style, Greek teachers, attachment

anxiety, attachment avoidance, burnout, job satisfaction

Approved:
Dr. Ion Beratis,

Thesis Advisor



PREDICTORS OF TEACHER BURNOUT AND JOB SATISFACTION 6

CURRICULUM VITAE

THEODORA KAVVADIA

All personal information is removed.
For more information please contact the John S. Bailey Library.

WORK EXPERIENCE

= September 2010 — The present
Founding member, Member of the Board of Directors ¢ Responsible for the design and implementation of
educational programs * NGO Anelixi (www.anelixi.org.gr)

Anelixi researches, evolves, designs and implements innovative educational programs and it is supported
mainly by volunteers. My volunteer work involves the research and design of educational programs, the
provision of individual and group counselling services targeted to adults, the motivation and inspiration of
parents through the delivery of educational speeches to PTAs of Greek public schools, the participation in
a program for the enhancement of children’s developmental skills for residents of public child care
facilities (specifically at the Penteli Orphanage), the creation and maintenance of the organization’s
website.

= September 2014 — The present

Computer Science Educator * Responsible for the course of Information Technology to students aged
between 6 and 12 years old * 6" Public Primary School of Nea Smyrni

My work as a teacher of Computer Science in primary school involves teaching all grades (300 to 600
students each year). In the context of my work, | maintain a counselling role in my communication with
parents being in close collaboration with the school psychologist and the school’s administration.

= QOctober 2005 — August 2014

Secondary education teacher of Computer Science * Responsible for the delivery of various courses
within the field of Information Technology ¢ Various schools

I have worked as a Computer Science teacher within the public secondary education sector at both urban
(mainly Athens) and rural areas of Greece. More specifically, | have taught teenagers aged between 16
and 18 years of both general and technical high schools. I also prepare final-year students for their
panhellenic examinations at the course of Computer Programming.

= QOctober 2004 — October 2005
IT Software Analyst * Responsible for the technical support of the billing system of a large telecoms
organization * ATOS Origin
ATOS Origin Hellas held a multiyear contract for the provision and support of the basic IT billing system
for a large telecoms company, namely COSMOTE. My role as a software analyst involved the technical
support of the system and the technical resolution of customer complaints related to billing.

= September 2002 — September 2004
Results Integration Manager * Responsible for the results integration management across various sports
and software suppliers within the project of the Athens 2004 Olympic Games * ATOS Origin


mailto:dorina_kavvadia@yahoo.gr
http://www.anelixi.org.gr/

PREDICTORS OF TEACHER BURNOUT AND JOB SATISFACTION 7

More specifically, my role involved the coordination of all provisions of IT software products required for
the undertaken sports, the performance of integration testing of the results systems and the coordination of
different software parties, the liaison with various sports federations, the International Olympic
Committee and the Athens 2004 representatives and the overall management and procedure adherence
during operations for the 2004 Olympic Games.

= September 2001 — September 2002
IT Project Manager * Overall IT project management in the field of healthcare « ATKOSOFT S.A.

My role included the creation and supervision of project implementation time plans, the renewal of
contracts, negotiations with funding authorities or customers/end users, regular and adhoc project reporting,
project funding follow-up, reviewing of partners’ deliverables, and overall coordination of the consortium’s
partners.

=  November 1999 — July 2001
Market Research and Planning Manager « Within the market research & intelligence team « BT
Openworld

My role at the largest telecoms company in the UK involved managing the relationship with various
research agencies and undertaking research projects, the creation and distribution of regular market
reports that fed into market planning and supported senior management decisions, the creation,
maintenance and general management of the internal market intelligence web site.

REPRESENTATIVE SEMINARS

= “Assuring equal rights for the LGBTQ community in public administration” (July 2023), educational
seminar of 14 hours (National Centre of Public Administration)

= “Prevention and treatment of SARS-CoV-2 with emphasis in the schooling environment” (September
2003), Ministry of Education

= Certification in the utilization and application of information technology in the teaching process
(November 2011), Public Institute of Information Technology Diofantos

* Educational seminar on building students’ 4 C’s of the 21 century skills through workshops
(November 2021), educational seminar of 36 hours (National Centre of Public Administration)

= “E-learning platforms — Tools for the production of educational material - Communication tools” (May
2020), educational seminar of 120 hours (e-twinning community for schools in Europe)

= “Tools for multimedia processing — Tools for the production of educational material” (May 2018),
educational seminar of 120 hours (e-twinning community for schools in Europe)

EDUCATION

= 2021 — The present
MSc in Counselling Psychology and Psychotherapy
DEREE — The American College of Greece
= 2020 -2021
Graduate Certificate in Psychology
DEREE — The American College of Greece

= 1998 - 1999
MSc in Information Systems Engineering



PREDICTORS OF TEACHER BURNOUT AND JOB SATISFACTION 8

UMIST (University of Manchester, Institute of Science & Technology), Department of Computation

= 1993 -1998
BSc in Applied Information Technology
AUEB (Athens University of Economics & Business), Department of Information Technology

PERSONAL SKILLS & COMPETENCIES

o  Excellent level of English reading, writing and verbal skills (Certificate of Proficiency in English)
and medium level of reading, writing and verbal skills in French (Sorbonne I1).

e | was a professional basketball player between 1989 — 1993, in which period | competed for 3
different Greek basketball teams.



PREDICTORS OF TEACHER BURNOUT AND JOB SATISFACTION 9

Table of Contents

Chapter 1: Literature REVIEW.........cccoiiiiiiiiiicisi e Error! Bookmark not defined.
Lol [0 Tod £ o] o FO RSSO 12
JOD BUMNOUL. ...ttt ettt b et b et b e et b e e bt e b s e e Rt e b e e R e ek et e b e ket e b e e be et e b e ebe st ebe st e ebe st e e 14

The Definition 0F JOD BUIMOUL .........cooiiiiiiec ettt sttt 14
The History of BUrNOUL RESEAICH.........cciiieicc ettt s re e re e e see st e neenreas 15
ConceptualiSation OF BUINOUL ..........ccviieiiiiiiie e sie et eee et sttt e ettt e be st e esaesa e e e saesbestesteaneenaeseeeeneees 16
Symptoms and ConsequUENCES OF BUIMOUL...........cccoiviieieerieiesesesestesee e e ste e sre e ese e e e saesaesbestesresseenaeseesseseesns 17
Teacher Burnout in Other COUNTIIES .......ciueiiiriiieiiiieieie sttt sttt ettt ne st ene b neenes 19
TEACNET BUIMOUL TN GIBEEE .....eeueieie ittt ettt sttt ettt sttt e s et e e et s be et e s beese e s e e e e besbesbesbeaneeneenteneeneens 20
B [o] T L] - Tod £ o] o TSRS 22
The Definition 0f JOb SatiSTACTION .......coiiiiiie e e nee s 22
Factors Affecting JOb SatiSTACTION ..........cviiiiiiiiic e 24
Teachers’ Job Satisfaction in Other COUNIIIES ..........vviiieeiiieiiee st eireesteesre e saeestre e e sta e saeesree e saeessreesraeessees 25
Job Satisfaction Of TEACHEIS IN GIBECE .......cviiiii ettt sttt et beene e e e nee et 27
Attachment Theory and RESEAICN ..........cviiii et e st et a e te e beereesreesnees 28
The Theory Of AUACHMENT .......c.i et e e s e s e e steesteenteeaeeneesneenreenraens 28
INternal WOrKING MOGEIS ........ooeee ettt e s e st e e s teenbeenteenaeeneesnsesnaenreens 30
Typology Of AtACHMENT TREOMY ......c.viiieiiee e e s reesreeteenteeneeaneesreenreens 31
AAChMENT SEYIES ANU WOTK ...ttt s e st e et e et e e st e eneeeae e ta e teeteaneenreennees 34
Job Burnout and AttaChMENT STYIES ..o bbb 36
Job Satisfaction and AttaChMENT STYIES ......c.ooiiiiiiii s 39

THE PIESENT STUAY ...ttt bbb bbbt bbb bbb bt b et b bbbt eb et b e 43
ATM OF the RESEAICH ...ttt ettt e st e Re e st e re et e tesbesbesteaneeseeneneenne s 43
RESEAICH HYPOTNESES ...ttt bbbt bbb bbbt b bbbt nn et b e 44

ChapLer 2: IMEENOM ... .o bbb et b e et b e s bt b e s bt e bt sb b e et e nb et e bt b e e ebeane e 45
Lol o= £ OSSR 45
PIOCEAUIE ...ttt bk bbbt h e e e b e bbbt e b £ e R e et oAb Ah e e b e AR e eh £ e b e e R b e s e e nb e ke ebeeb e e bt ene et e nebenre 45
Description Of INSTIUMENTS USEA ... ..ocviiiiieiieie ettt s te e ste e aeeneesneeste e teebeeneearaennees 46

Measure of Adult AttaChMENt OFIENTALION ...........oiiiiiiiieie st nbesne 47
MEASUIE OF JOD BUIMOUL ..ottt bbb s b e bbbttt sb e b sbeeb et e e be e e e n et nne 48
Measure 0f JOD SAtISTACTION ........coiiiiiee bbb bbbt e et nae 50
DALA ANBIYSIS ...ttt b b bbb E b h R R h £ h e R R e R E e bbb h b et n s 51

CRAPTEE 32 RESUITS ...ttt b et b et bt bbbt s e e bt e bt b e bt bt e b e st eb e s b et eb e sb e st et e s b et et e sbe e ebenbe e 52
SAMPIE DEMOGIAPRICS ..ottt bbb bbb st b b st bbbt bbbt bbb bbb 52
Internal ConSiStENCY OF INSIFUMENTS ......oiviiiiieicire bbb bbbttt 53
DESCIIPLIVE SEALISTICS. ...t e.veteitieete ettt b et bbb bbbttt b bbb bbb bbbt b e 54
HYPOTNESES TESEING ...ttt ettt b bbb bbb bbbt bt bbbt e bt e bbb b st b e enes 55

LT Lol AT Y/ 0011 =Y USROS 55
RESEAICN HYPONESIS 2 ...ttt ettt et e et e e s e e s te e s te e steenbeenbeenseaseeste e te e teestenreeanees 58
LT Lol AT Y7 01011 =TT R USSP 60
RESEAICN HYPOTNESIS 4 ...ttt ettt et et e e s e e s teeste e sbeesbeenteeneeaseesseete e teesbenneeanees 65

(O T T T g Sl T ol 03] (o] o PR 70
RESEAICH HYPOTNESIS L ... .ottt bbbttt b bbb bbb bbb et nn s 70
RESEAICH HYPOTNESIS 2 ...ttt bbbt b bbbt bt nb bbbt n s 74
RESEAICH HYPOTNESIS 3 ...ttt bbbt bbb bttt b et b et n bt enes 81
RESEAICH HYPOTNESIS 4 ...ttt bbbt b bbbttt b et b et et n e bt enes 85
Limitations OF the STUAY ......oouiiiiiiiee bbb bbbttt bt eb e b e s et et eabenne e 90
LT o] T LA o] 4 SO OO OO OSSPSR 91
Conclusion aNd FULUIE RESEAICH ........eiuiiiiiieie ettt bbbt bttt e b bbb bt e s e e e eeneeneas 94

L] (=] T o= OSSOSO URORPRRUTTN 97
F AN o] 1= Lo T OSSO URURRSUT 135
The Purpose of the Study and INfOrmed CONSENT ..........coiiiiiiie e e 135

F AN o 1=] (Lo 1 T 2 OSSO UR ST 136



PREDICTORS OF TEACHER BURNOUT AND JOB SATISFACTION 10

DemMOQraphiC QUESLIONS. ......cuiiuiitiiteiti ettt sttt sttt ettt b e bttt b e e st et e b e besheeb e s bt eh e e s e e m e e besbeebesbeebeabeeneeneenbenbe e 136
AAPPENTIX C ettt bbb e bt bt b b ek R e R R e R R R R R R R R R bRt bbbt bt b 138
Maslach Burnout Inventory: EQUCAtOr’s SUIVEY .......ccoiviiiiiiiiiiiiiicienee e 138
N o] o 1=1 0 5 OSSR 140
Teachers’” SatisfaCtion INVENTOTY .......viiiiiieiieiiiiese e r e r e sr e nn e reenennnennees 140
N o] o 1=T 0 3 SRS 141
Experiences in Close Relationships — Revised Questionnaire Greek VErsion.........cccccovveieveniesiesieeneeseseseseens 141
N o] 11 0 3 SR 144
DEDIETING STALEMENT ...ttt et bt b e bbbt st e bt nb et eb e nb s e e bt nbe e ebenne e 144
List of Tables
Table 1 Socio-Demographic Characteristics of the SamMPIe ..o 114
Table 2 Cronbach Alpha Coefficient of Main Variables ... 115
Table 3 Descriptive Statistics of StUdY’s Variables..........ccciviriiiiiiiiiiiiiiee e 116
Table 4 Attachment Dimensions in Predicting Emotional Exhaustion Levels With the Application of Standard
IMIUTEIDIE REGIESSION ...ttt b bbb bbb b bbbt b bbbt b e eb e bbbt e st nn s 116
Table 5 Attachment Dimensions in Predicting Personal Accomplishment Levels With the Application of Standard
Y UL o] F =T =3 o o SRS 116
Table 6 Attachment Dimensions in Predicting Depersonalisation Levels With the Application of Standard Multiple
L0 (=TT o o ST 117
Table 7 Descriptive Statistics for Emotional Exhaustion (SECUre/INSECUIE) .......ccvvcveiiereereeie e e see e 117
Table 8 Descriptive Statistics for Emotional Exhaustion (Secure/Dismissing/Fearful/Preoccupied)..........ccccccevveneee 117
Table 9 Descriptive Statistics for Personal Accomplishment (SECUFe/INSECUIE) .......covvviiriiiierierisene e 117
Table 10 Descriptive Statistics for Personal Accomplishment (Secure/Dismissing/Fearful/Preoccupied) ............... 118
Table 11 Descriptive Statistics for Depersonalisation (SECUre/INSECUIE) ........cvreirireirireieserieeee e 118
Table 12 Descriptive Statistics for Depersonalisation (Secure/Dismissing/Fearful/Preoccupied) .........c.ccoceevinenne 118
Table 13 Attachment Dimensions in Predicting Total Job Satisfaction Levels With the Application of Standard
Y UL o] F =T =1 o o SRS 118
Table 14 Attachment Dimensions in Predicting ‘Satisfaction With the Principal’ Levels With the Application of
Standard MUIIPIE REQIESSION........ccviiiieiieieiie ettt et e et e e e s e e s teesteesbeeteesbeesbesaeesteeteesteeseenseesnees 119
Table 15 Attachment Dimensions in Predicting ‘Satisfaction With Colleagues’ Levels With the Application of
Standard MUIIPIE REQGIESSION........ccviiieiieiee ettt e et e e e s e e s teesteesbeenbeenseassesaeesteeteesbeesaeaneennees 119
Table 16 Attachment Dimensions in Predicting ‘Satisfaction With Relationship With Students’ Levels With the
Application of Standard MUItiple REGIESSION...........coiiiiiiiie bbb 119
Table 17 Attachment Dimensions in Predicting ‘Satisfaction With Nature of the Profession’ Levels With the
Application of Standard MUltiple REGIESSION............ciiiiiiii bbb 120
Table 18 Attachment Dimensions in Predicting ‘Satisfaction With the School’ Levels With the Application of
StaNdard MUILIPIE REGIESSION......c. ittt et b et b e bbb bbb et s b e et bbbt b et b 120
Table 19 Descriptive Statistics for Overall Job Satisfaction (SECUre/INSECUIE)........c.evvveriereeieeieee e 120
Table 20 One-way Analysis of Variance for Overall Job Satisfaction According to Attachment Style
(=T8T A [T cToT U =) SRR 120
Table 21 Descriptive Statistics for Overall Job Satisfaction (Secure/Dismissing/Fearful/Preoccupied) ................... 121
Table 22 Descriptive Statistics for Satisfaction With the Principal (Secure/INSECUre) ........cccvvvevevieiieeiieeieeseeieenn, 121
Table 23 One-way Analysis of Variance for Satisfaction With the Principal According to Attachment Style
(SECUIE/INSECUIR) ...ttt ettt bbb bk s ke s bRt E bR bt bRt bt b n bt b st b e bt e bt e be b en et e 121
Table 24 Descriptive Statistics for Satisfaction With the Principal (Secure/Dismissing/Fearful/Preoccupied) ........ 121
Table 25 One-way Analysis of Variance for Satisfaction With the Principal According to Attachment Style
(Secure/Dismissing/Fearful/Pre0CCUPIEA) ........ouiiiiiiiriiieire bbbttt 122
Table 26 Descriptive Statistics for Satisfaction With Colleagues (SECUIe/INSECUIE) ......ccovveeeereieererineieieeiesieeas 122
Table 27 One-way Analysis of Variance for Satisfaction With Colleagues According to Attachment Style
Lo = T Tol =) OO TSP URO ST 122

Table 28 Descriptive Statistics for Satisfaction With Colleagues (Secure/Dismissing/Fearful/Preoccupied)........... 122



PREDICTORS OF TEACHER BURNOUT AND JOB SATISFACTION 11

Table 29 One-way Analysis of Variance for Satisfaction With Colleagues According to Attachment Style

(Secure/Dismissing/Fearful/Pre0CCUPIEA) ........ccuoiiiiiiriieirt ettt 123
Table 30 Descriptive Statistics for Satisfaction With the Profession (SeCure/INSECUre) .......cccccvvevvivriveiveieeseseniens 123
Table 31 One-way Analysis of Variance for Satisfaction With the Profession According to Attachment Style
CTETo =Y [ ST=ToT =) ISR 123
Table 32 Descriptive Statistics for Satisfaction With the Profession (Secure/Dismissing/Fearful/Preoccupied)......123
Table 33 Descriptive Statistics for Satisfaction With Relationship With Students (Secure/Insecure) ............ccce..... 124
Table 34 One-way Analysis of Variance for Satisfaction With Relationship With Students According to Attachment
SEYIE (SECUEIINSECUIE) ...ttt ettt stttk b et h et b bt b bbbt b bbb b b e bbbt e b b e bt e bt e bt e bt e bt eb e b st b 124
Table 35 Descriptive Statistics for Satisfaction With Relationship With Students
(Secure/Dismissing/Fearful/Pre0CCUPIEA) ........cuoiiiiiirieeiiee bbb 124
Table 36 One-way Analysis of Variance for Satisfaction With Relationship With Students According to Attachment
Style (Secure/Dismissing/Fearful/Pre0CCUPIB) ..........ooveiiiriiiieee e 124
Table 37 Descriptive Statistics for Satisfaction With the School (Secure/INSECUre) .........coceoveerernereisineieeieas 125
Table 38 One-way Analysis of Variance for Satisfaction With the School According to Attachment Style
CTETo =Y L STToT =) ISR 125
Table 39 Descriptive Statistics for Satisfaction With the School (Secure/Dismissing/Fearful/Preoccupied)............ 125
Table 40 One-way Analysis of Variance for Satisfaction With the School According to Attachment Style
(Secure/Dismissing/Fearful/Pre0CCUPIEU) ........viiiiii ettt ae e st esreesaeeaeeneeeneesreenreens 125
List of Figures
Figure 1 Homoscedasticity and Linearity Assessment for Emotional EXhauStion ..., 126
Figure 2 Presence of Normality for Emotional EXRAUSTION ..........coeiiiiiiiiiiiiee e 126
Figure 3 Homoscedasticity and Linearity Assessment for Personal Accomplishment..........ccccoeoiiiiiiiinciiennn 127
Figure 4 Presence of Normality for Personal ACCOMPISIMENT...........cciiiiiiiiiiie e 127
Figure 5 Homoscedasticity and Linearity Assessment for DepersonaliSation ...........ccccoeverrenennenensienense e 128
Figure 6 Presence of Normality for DepersonaliSation............ccociiiriiiiiiinenesee e 128
Figure 7 Homoscedasticity and Linearity Assessment for Job Satisfaction ...........ccccccovvvvieiiiiii v, 129
Figure 8 Presence of Normality for Job SatisfaCtion ...........c.ccceiiiiiiii e 129
Figure 9 Homoscedasticity and Linearity Assessment for Satisfaction With the Principal...........ccccccooov i, 130
Figure 10 Presence of Normality for Satisfaction With the Principal ............c.cccoiieiiiii i 130
Figure 11 Homoscedasticity and Linearity Assessment for Satisfaction With Colleagues ...........cccccvevviveiiieiieninns 131
Figure 12 Presence of Normality for Satisfaction With COHEAQUES ..........cceeveiieiieiieie e 131
Figure 13 Homoscedasticity and Linearity Assessment for Satisfaction With Relationship With Students ............. 132
Figure 14 Presence of Normality for Satisfaction With Relationship With Students ............ccccooevvniniiienciieen, 132
Figure 15 Homoscedasticity and Linearity Assessment for Satisfaction With Nature of the Profession .................. 133
Figure 16 Presence of Normality for Satisfaction With Nature of the Profession ...........cccccvvieiiiinniieneiie, 133
Figure 17 Homoscedasticity and Linearity Assessment for Satisfaction With the School .............ccociiiiiiinen 134

Figure 18 Presence of Normality for Satisfaction With the SChOOl ............c.ccoo i 134



PREDICTORS OF TEACHER BURNOUT AND JOB SATISFACTION 12

The Role of Adult Attachment Orientation in the Burnout and
Job Satisfaction of Greek Teachers
Introduction

The quality of the education that a country offers to its youngsters constitutes the
cornerstone of a country’s overall success. As it applies to all organisations, also in educational
institutions and specifically in schools, high quality teachers form the basis of a successful
educational establishment, also contributing to an overall high-quality educational system. In
Greece, teachers are viewed merely as receivers and implementers of the government’s
educational policies, and not as knowledgeable participants in the design of educational changes.
The undeniable truth is that regardless of how well-planned any educational reforms or
innovations are, failing to invest in teachers’ overall satisfaction and well-being at the workplace
will unquestionably compromise their success, seeing as they are the most important available
resource.

In order to be able to offer high quality education, one step is to investigate factors that
influence teaching quality. Crucial factors are related to burnout and job satisfaction levels,
which have been linked to significant human resources management issues, as for example
school performance and productivity, commitment to the school, teacher attrition rates and so on.
Since the 1970s, there has been a growing interest around the areas of professional burnout and
job satisfaction, especially in human service occupations and burnout is considered a serious
problem severely reducing individuals’ quality of life (Koustelios, 2001).

In recent years, several factors have made the teaching profession even more demanding.
The growing number of children with special learning or other needs and the growing emphasis

on their inclusion in regular classes pose great academic and behavioral challenges for untrained
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teachers. Several societal changes, especially following the financial crisis and the pandemic in
Greece, have included the growing number of divorces, the increase of domestic violence and the
rising need for both parents to work excessively to ensure financial survival. These changes have
contributed to unstable family systems and relationships in children’s early years, which
demonstrates a rippling effect in classrooms. The growth of the mass media industry and the
intrusion of technology in children’s lives from a very early age has altered relationships, family
interactions, attitudes towards the school and activities that children engage in. A growing
number of children arrive in primary education lacking basic developmental and interpersonal
skills.

Following the world-changing pandemic brought about by the covid-19 virus, our entire
planet has changed. One of the major changes relates to the questioning of global institutions.
The field of education has not remained untouched. Students of all levels are questioning the
usefulness of the education provided, the quality of the educational system and the ability of their
educators. The negative image of teachers as public servants supported within the mass media
industry contributes to the depreciation of the educational system, which may serve political
interests in the short term, but is very harmful for children in the long run.

At the same time, public opinion seems to pose a pressing demand for teachers to rectify
all the problems that have been escalating. Even though there may be some recognition for the
difficult task of teachers to provide children with more than just knowledge based on the
academic curriculum within the Greek educational setting, there seems to be limited
acknowledgement and hesitancy to respect teachers for what they can legitimately offer students.
As a consequence, teachers struggle in solitude with all the afore-mentioned demands and

problems with poor training and supervision, lack of resources and the public’s negative opinion.
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Adult attachment has been defined in terms of internal representations of the self and
others that guide interpersonal relationships and information processing (Hazan & Shaver, 1987).
Building on the findings around attachment in infancy by Ainsworth et al. (2015), a typology of
three attachment styles has been proposed by Hazan and Shaver (1987), namely secure, avoidant
and anxious for the classification of adults. This theory postulates that the attachment style
attained through an infant’s relationship with their primary caregiver, remains of importance
throughout their life span and influences individual differences in terms of regulation of stressful
situations and relationships with others.

Substantial research in attachment theory has been implemented within developmental
and social psychology, however this area has remained rather under investigated in
organisational psychology, possibly due to the dominance of trait models. Nonetheless, in recent
years attachment styles and their link to behaviors and outcomes in the workplace have been
studied mainly in human service professions. While progress has been achieved, more research is
necessary for the integration of this theoretical area into models of leadership, performance and
job satisfaction (Harms, 2011). This study aimed to build on the research associating attachment
theory to educational outcomes and especially burnout and job satisfaction within the Greek
educational setting.

Job Burnout
The Definition of Job Burnout

The level of burnout experienced by individuals is an important aspect of their well-
being. It is a phenomenon characterising highly motivated individuals and it is experienced as
feeling physically, emotionally and mentally exhausted, also facing a diminished sense of

personal accomplishment (Maslach et al., 2001). It may be viewed as the outcome of a process of
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emotional attrition (Pines, 2004) being produced following prolonged and substantial exposure to
job-related stress (Tsigilis et al., 2006). The process of burnout involves the depletion of
employees’ resources to an extent that they cannot remain involved with their work in a
meaningful and intensified manner (West, 2015).
The History of Burnout Research

Individuals’ relationship with their work and potential problems that arise in their
occupational context have been long viewed as a concerning issue in modern age. The topic of
burnout started to be systematically investigated in the mid-1970s in the United States. The first
published studies contributed to providing a description of the phenomenon, giving it a name and
recognising that it is commonly present (Maslach et al., 2001). More specifically, Freudenberger
(1975), a psychiatrist in the field of health care described the phenomenon of individuals being
emotionally depleted and unmotivated towards their job and assigned it the term burnout that
was thus far used to informally describe chronic drug abuse. Maslach (1976), a social
psychologist, researched human services workers and their emotions and stress in the workplace
recognising the influence that different coping strategies have on individuals’ work behavior.
This original research in the topic of burnout involved individuals within human services and
health care, i.e. professions entailing the provision of aid and service to others and therefore
characteristic of conditions where emotional and interpersonal stress may develop. Therefore,
burnout was studied early on within the interpersonal context of work and viewed more as a
result of interpersonal transactions in the work setting, rather than as a person’s response to stress
(Maslach et al., 2001).

In the 1980s, there was a shift to more systematic empirical studies through quantitative

methodologies with larger populations, focusing on the assessment of burnout and resulting in
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the development of different assessment instruments. Influences from the field of organisational
psychology linked burnout with notions such as job satisfaction, organisational commitment and
turnover (Maslach et al., 2001). In the 1990s, burnout research expanded beyond human services
and education to various professions, such as clerical, military, managers or computer
programmers, also including non-occupational activities, such as sports or political activism
(Maslach, 1999). The definition of separate components of burnout and the interplay among
organisational factors allowed for the utilisation of structural models in burnout research
(Maslach et al., 2001).

Conceptualisation of Burnout

Even though the concept of burnout was originally lacking a commonly accepted
universal definition (Maslach et al., 2001), two major approaches were developed early on. The
clinical perspective on one hand advocated by Freudenberger (1974) studied individual
psychodynamic processes. On the other hand, from the perspective of social psychology, there
was a focus on organisational dynamics and contextual factors leading to the emergence of a
multidimensional theory of burnout (Maslach & Jackson, 1982). This theoretical approach still
dominates in the field of burnout research (Blazer, 2010).

According to this theoretical model, there is a tri-dimensional conceptualisation of
burnout (Maslach & Leiter, 2008) involving the following three dimensions: emotional
exhaustion, depersonalisation and diminished professional efficacy. Emotional exhaustion
involves individuals feeling emotionally, physically and psychologically fatigued; their resources
are depleted to the point that they feel overwhelmingly drained and emotionally overextended.
Depersonalisation refers to an indifference towards work or a distant attitude; it involves cynical

behavior and a tendency for others — usually care or service recipients — to be perceived and
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related to in a detached, impersonal manner. Lowered professional efficacy entails feeling
ineffective and incompetent, having a negative evaluation of one’s work performance and
experiencing low self-esteem in regards to work; it is a conscious personal judgment that an
individual is not performing according to standards and achieving the desired outcomes
(Anastasiou & Anagnostou, 2020; Kokkinos, 2006; Ronen & Mikulincer, 2009).

There is consensus among researchers that despite the existing connection and empirical
relatedness between the three dimensions, they are indeed conceptually distinct components, and
their appearance may occur at different times or degrees of severity (Blazer, 2010). As proposed
by Maslach & Jackson (1982) and subsequently established by further research (Blazer, 2010),
the three dimensions appear in sequence, with emotional exhaustion appearing first, followed by
depersonalisation and lastly by a sense of reduced personal accomplishment.

Symptoms and Consequences of Burnout

Whereas stress can be viewed in both a negative and positive manner, i.e. through the
enhancement of work motivation, burnout is solely negative, viewed as the result of unmediated
stress, i.e. stress with “no way out”, no support or no sufficient rewards (Blazer, 2010).
Following exposure to prolonged stress, individuals enter “a professional burnout zone”, being
less productive and less satisfied with their job (Anastasiou, 2020).

Individuals who suffer from burnout experience several physical, psychological and
behavioral symptoms. Physical symptoms include a sense of being exhausted which may be
accompanied by headaches, insomnia, problems with blood pressure and various disorders
related to digestion. Employees experiencing even moderate levels of stress may exhibit
increased chances of hypertension and cardiovascular disease. Psychological symptoms include

feelings of helplessness, depression and resentfulness. Burned out individuals find no interest,
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joy or meaning in their work and do not care about performing to high standards (Blazer, 2010).
Several studies have found a link between burnout and substance abuse (Maslach et al., 2001).
Behaviorally burned out individuals are less interested or committed in their work, and may
display tardiness and absenteeism, accompanied by low job performance (Blazer, 2010).

Specifically for teachers, those suffering from burnout tend to be less sensitive towards
their students, distancing themselves both physically and emotionally. They are less creative in
their job, performing tasks repetitively without enthusiasm. They often have lower tolerance for
classroom disruptions and are withdrawn socially from students and colleagues (Brouwers &
Tomic, 1999). The length of exposure to occupational stress coupled with the presence of
adverse working conditions raise the probability of becoming emotionally exhausted and
increase the risk of burnout (Maslach, 2003).

Burnout also has organisational consequences, as supported by a wealth of research. Co-
worker relations suffer, there are negative attitudes towards work and the organisation, and social
withdrawal impacts the nature and frequency of interacting with both clients and colleagues
(West, 2015). Researchers suggest that burnout may be “contagious” in the sense that it spreads
through social interactions at work producing more conflicts and disruption of assigned tasks.
Some evidence suggests that the effects of burnout are passing over to individuals’ home lives as
well (Burke & Greenglass, 2001). In the US, studies suggest that teacher burnout leads to
absenteeism, disability claims and high turnover, thus costing various districts billions of dollars
every year (Toppinen-Tanner et al., 2005; Hakanen et al., 2006). Student motivation and learning
are also negatively impacted by teacher burnout with an observed inability of teachers to
emotionally support their students being considered a most damaging consequence (Zhang &

Sapp, 2008).
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Teacher Burnout in Other Countries

Most research on burnout involves helping professions and especially health care, social
services and the educational sector (Blazer, 2010; Koustelios & Tsigilis, 2005; Tsigilis et al.,
2006; West, 2015). According to Maslach et al. (2001), teaching specifically has been identified
as being particularly susceptible to burnout. She indicated that among the three components,
emotional exhaustion was the highest, with close to average levels on the remaining two. The
importance of studying the phenomenon within education lies in the fact that apart from affecting
teachers’ well-being, physical and mental health, it has severe consequences for their job
performance and the quality of the education offered. This in turn impacts students’ performance
(Blandford, 2000), school effectiveness and overall academic outcomes (Anastasiou &
Anagnostou, 2020).

In recognition of the serious consequences of burnout for educators, students and the
quality of the teaching process, Maslach and Jackson (1986) developed the Educators’ version of
the MBI. This instrument has been used in different educational levels and cultural contexts and
results tend towards the conclusion that teachers employed in Europe display lower levels of
burnout compared to those in Northern America (Kantas & Vassilaki, 1996).

Financial circumstances following the economic crisis in several countries in the
beginning of the 21st century have impacted growth and employment. Especially countries in
Central and Eastern Europe have witnessed dramatic reductions in public spending, decrease of
income, the phenomenon of redundancy and employment freezes in the public sector. These
changes have also affected the educational setting leading to increased levels of teachers’

burnout, also affecting their decision-making (Anastasiou, 2020).
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Data reporting the incidence of stress and burnout among teachers in Western and Eastern
countries shows that 60 to 70% of the majority of teachers experience stress symptomatology,
whereas approximately 30% experience marked burnout symptomatology (Huberman, 1999).
Pithers and Soden (1998) researched the phenomenon in Great Britain, US, Australia, Canada,
New Zealand and other countries and indicated that approximately one third of teachers consider
stress or extreme stress as a result of their profession. Specifically in the Netherlands a study by
Farber (1991) showed that 60% of resigning teachers were experiencing professional burnout. In
Great Britain, 66 out of 100 teachers have considered quitting their job during their career at
some time (Travers & Cooper, 1996). In the US, new teachers with less than 5 years of
experience display the highest rates of leaving the profession between 19 and 30%, with teachers
overall having a percentage of close to 8% (Pressley, 2021). Even though teacher attrition is not
directly or solely linked to burnout, it has been attributed to the burnout syndrome by Dworkin
(1987) in a study of Texas teachers, also indicating that younger and newer educators display
higher levels of burnout compared to more experienced teachers. Bearing in mind the high
percentages of inexperienced teacher attrition and the fact that those that do remain in the
profession are significantly susceptible to burnout, the importance of investigating working
conditions and personal characteristics in the development of burnout emerges.

Teacher Burnout in Greece

Contemporary research in Greece indicates that the topic of burnout has been a
concerning problem within the teaching profession over the last years (Kamtsios & Lolis, 2016a;
Kamtsios & Lolis, 2016b). Following the financial crisis, the Greek government introduced
austerity measures which affected working conditions for the majority of employees in the Greek

public sector. Teachers, along with other public servants, witnessed a decrease in their gross
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income by 30%, which was further intensified by rising taxation and significantly diminished
purchasing power. Austerity measures meant employment freezes within the public sector and
underfunding (Tsigilis et al., 2006), resulting in reduced number of teachers occupied in public
schools, as well as increased number of students in classrooms. Even though Greek research
studies indicate that Greek teachers experience lower levels of burnout compared to their US and
European colleagues (Kantas & Vassilaki, 1996; Pomaki & Anagnostopoulou, 2003), the above-
mentioned circumstances can be thought of as contributing to higher levels of burnout
experienced by Greek teachers (Anastasiou, 2020).

In addition to significant wage cuts, teachers have been working with a lack of necessary
resources, both technological and in terms of consumables, which could also be related to
feelings of emotional exhaustion. Indeed, a study of health care workers in Greek hospitals by
Rachiotis et al. (2014) showed that medical supply shortages were significantly correlated with
the components of emotional exhaustion and depersonalisation.

All the above factors are contributing to the questioning of the historically established job
security of Greek teachers, to the presence of adverse working conditions and the development
of job-related stress, which are linked to emotional exhaustion (Maslach, 2003).

A systematic literature review by Anastasiou (2020) demonstrates that Greek teachers are
at increased risk for developing burnout documenting a gradual increase in the emotional
exhaustion and depersonalisation components peaking during the period between 2015 and 2019
and a decrease in the component of personal accomplishment following the economic crisis. In
another study of 1447 primary and secondary Greek school teachers by Kamtsios and Lolis
(2016a), it was shown that teachers have high levels of emotional exhaustion, average to high

levels of depersonalisation and low levels of personal accomplishment.
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In an effort to examine the educational level in relation to burnout, research findings have
been contradictory. Several studies show educators in secondary education displaying higher
values in the depersonalisation and decreased values in the personal accomplishment dimension
compared to their colleagues in primary education, therefore demonstrating higher levels of
burnout (Kantas & Vassilaki, 1997; Kouli et al., 2015). On the other hand, other studies have
failed to show a statistically significant difference among the two educational levels in the
emotional exhaustion dimension, which constitutes the most prominent one (Byrne, 1991).
Primary compared to secondary school teachers reported higher levels of burnout in a study by
Tatar and Horenczyk (2003). Finally, Kokkinos (2006) in study of Greek Cypriot educators
reports that those working in the primary level display increased emotional exhaustion and
decreased personal accomplishment in relation to their colleagues in secondary education.

Regarding differences in terms of burnout between public and private school teachers,
research mainly from the US shows that satisfaction with their work among private school
teachers is higher compared to their counterparts in the public sector (Alt & Peter, 2002). There
is limited research from other countries. Tsigilis et al. (2006) in a study of kindergarten teachers
found that those employed in the public sector had higher satisfaction from pay and supervision
in relation to their colleagues in the private sector, however differences in the emotional
exhaustion dimension among the two sectors were not significant.

Job Satisfaction
The Definition of Job Satisfaction

The centrality of work in individuals’ lives is unquestionable. Work takes up a large

portion of their day and it also offers the financial means to survive and support their lifestyle. It

then makes sense that individuals’ job context should be contributing to their satisfaction.
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Research interest in the degree of employees’ job satisfaction has been long-lasting. A growth in
the studies of this concept has been prompted by the rising concern around the meaning of work
and the postulation that there is a link between job satisfaction and various aspects of work, i.e.
efficiency, productivity, absenteeism, turnover and intentions to quit (Koustelios & Tsigilis,
2005; Tsigilis et al., 2006). Job satisfaction has been linked with employees’ mental health and
well-being, with satisfied individuals being more productive and taking more initiative (Locke,
1976).

Specifically for educators the concept of job satisfaction is even more prominent, because
their well-being at work affects the quality of the educational process and thus of the education
provided (Tsigilis et al., 2006). Satisfied teachers are more capable of engaging in more
meaningful, positive and consistent interactions with their students, they remain in the profession
longer and affect children’s performance in a positive manner (Maslach et al., 2001).

There are various definitions of job satisfaction. Dawis and Lofquist (1984) consider it as
the employees’ evaluation of the extent to which their needs are met by the work environment.
Meier and Spector (2015) define it as an employee’s appraisal of his or her job as favorable or
unfavorable. Locke (1976) considers job satisfaction as a “pleasurable or positive emotional state
resulting from the appraisal of one’s job or job experiences”. Robbins et al. (2009) provide the
definition of a positive feeling about an individual’s work that results from an appraisal of its
features. According to Zembylas and Papanastasiou (2004), the definition of teacher satisfaction
entails their relation in terms of affect to their teaching role and it is influenced by the association
between what they desire from their profession and what they believe it is offering them.

Assessing job satisfaction may occur in two different manners: as an overall feeling

towards the job, or as attitudes towards several aspects of the job. The global approach serves the
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purpose of providing a general assessment of individuals’ satisfaction with their work. The facet
approach is able to offer a more comprehensive view of employees’ job satisfaction because
certain areas are highlighted as soliciting satisfaction and others dissatisfaction. Areas of
dissatisfaction can then prove useful for organisations. Different areas to be assessed may
include the nature of the job itself, social interactions at work (relationships with co-workers or
supervisors), the organisation and rewards (salaries, benefits etc.) (Spector, 1997).
Factors Affecting Job Satisfaction

A number of factors have been found to influence job satisfaction and teacher motivation
in past studies. They can be divided into three basic categories. Firstly, factors intrinsic to
teaching are related to the process of teaching. Most past research has concluded that the main
aspects contributing to teachers’ job satisfaction have to do with the actual work itself, in other
words, working with children, building close relationships with students, feeling intellectually
challenged by the process of teaching, the profession’s autonomy, independence and freedom to
experiment with new projects (Anastasiou & Papakonstantinou, 2014; Zembylas &
Papanastasiou, 2004). Regardless of their age, gender, years of experience and level of
education, teachers gain a sense of achievement from teaching their students and watching them
fulfil their potential, succeed in their goals and become responsible adults. Students’ engagement
and responsiveness plays a significant role in teachers’ satisfaction, just as students’ low
motivation affects their dissatisfaction with their job (Anastasiou & Papakonstantinou, 2014).

Secondly, factors operating at school level determine the circumstances in which teaching
will occur. They include school management and infrastructure, assistance from supervisors and
colleagues, involvement in decision-making, workload, class sizes, the school’s support network

and relationship with the community (Dinham & Scott, 1998). Even though these factors are not
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directly linked to the process of teaching, when their presence is non-existent or problematic,
they can affect teachers’ dissatisfaction. Numerous studies have supported the importance of a
school climate that entails collaboration, open communication and support, which has been
found to play a significant role in teachers’ job satisfaction (Karavas, 2010).

Thirdly, factors operating at system level are more generally related to governmental
policies, the educational system and the overall social context. They include society’s
expectation for schools to solve numerous societal problems, the public’s perception of teachers,
the social status of teachers, how they are portrayed in the social media, promotional
opportunities, salaries, support services to teachers (Shann, 1998). These extrinsic factors can
affect teachers’ motivation to remain in the profession and seriously disorientate them from the
teaching process (Lavidas et al., 2019).

Teachers’ Job Satisfaction in Other Countries

Educators differ from the majority of individuals employed in other organisations.
Teaching entails different levels of responsibilities, relationships, morals, and interactions with
co-workers, school management, advisers appointed by the government, parents and of course
children. Very often teachers’ job satisfaction is closely linked with their performance (Veldman
et al., 2016), and their effectiveness has an impact on their students’ performance, which has
been reported at all educational levels (Anastasiou & Papakonstantinou, 2014).

Teacher job satisfaction has become an issue of concern over the past years with teachers
in both the US (Shann, 1998) and the UK and Australia (Woods et al., 2019) having high attrition
rates and teachers across the world experiencing the highest degrees of job-related stress among
employees (Karavas, 2001). Teachers’ satisfaction has received attention not only because they

are abandoning the profession, but mainly because their satisfaction is linked to lower
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commitment and effectiveness, their inability to fulfil their students’ needs and various
psychological issues that lead to absenteeism. On the contrary, increased levels of educators’
satisfaction is positively linked to student self-esteem, commitment and performance, improving
overall the quality of the teaching process (Zembylas & Papanastasiou, 2004; Karavas, 2001).
Teachers’ job satisfaction has been linked with school effectiveness in several studies (Zigarelli,
1996).

Most research in the field of job satisfaction has been realised in the US and the UK. Liu
and Ramsey (2008) in a study examining teacher’s job satisfaction, through multilevel analysis
of national surveys realised in the US, considered several facets of their work, including teaching
experience, working conditions, pay and gender. They found that working conditions and pay
were the aspects where US teachers had the lower level of satisfaction; insufficient time for
preparation and substantial workload were factors contributing to their dissatisfaction.

Several studies have attempted to investigate the factors that affect teacher job
satisfaction. Evans (1998) reported that job satisfaction for female teachers is influenced by the
working environment, interpersonal relationships and supervision, whereas for male teachers by
pay and job security. Dinham and Scott (2000) propose that teacher job satisfaction should be
explored in the school climate, the principal’s leadership behavior, participation in decision-
making, the school’s reputation and infrastructure. In yet another study by Rhodes et al. (2004) it
was reported that to achieve high levels of job satisfaction would require good interpersonal
relationships with colleagues, working towards meeting shared goals, and exchanging ideas
between co-workers, whereas factors that negatively affect job satisfaction are heavy workload
and increased time allocated to administrative tasks. Grayson and Alvarez (2008) in a study of

320 teachers in Ohio found that job satisfaction is mostly influenced by educators’ relationship
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with their students and their interpersonal relationships with colleagues. The importance of
interpersonal relationships in job satisfaction is portrayed in various studies (Brunetti, 2001;
Woods & Weasmer, 2004).

Job Satisfaction of Teachers in Greece

In Greece, results regarding the degree of job satisfaction vary. It has been reported that
regular teachers are generally moderately to highly satisfied with their job (Koustelios, 2001);
the same applies to teachers in special education (Platsidou & Agaliotis, 2008). Koustelios and
Kousteliou (2001) on the other hand report teachers experiencing low to moderate satisfaction
with several aspects including the nature of the job itself, their salary, their interaction with
management, working conditions, and promotions.

Koustelios and Tsigilis (2005) who investigated the level of burnout and job satisfaction
in physical education teachers indicate that supervision and the process of teaching are the facets
that educators are mostly satisfied from, whereas their dissatisfaction is related to their salary and
promotional opportunities (Koustelios, 2001). Similarly, Koustelios et al. (2004) in a study of
300 Greek teachers from primary and secondary educational levels found that teachers are
dissatisfied with the same work features and satisfied with the job itself, followed by supervision
and working conditions. There is consistency of these results across several countries and
cultural settings (Tsigilis et al., 2006). In another study among teachers in Cyprus, Zembylas and
Papanastasiou (2004) pinpointed workload, low salaries, lack of students’ discipline, evaluation,
promotional opportunities, lack of school autonomy and the community’s opinion of teachers as
the main sources of their job dissatisfaction, whereas interaction with students, relationships with
colleagues and offered opportunities to develop their personality were factors affecting their

satisfaction.
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The influence of intrinsic factors in job satisfaction has been observed in several studies
in Greece. Saiti and Papadopoulos (2015) studied 360 primary school teachers in the
metropolitan area of Athens and concluded that the most significant factors influencing their
satisfaction were the job itself and their co-workers, whereas they were dissatisfied with rewards
and salaries. Research in other areas of Greece has yielded similar results, with teachers being
most satisfied with intrinsic parameters (Anastasiou & Papakonstantinou, 2014; Panagopoulos et
al., 2014).

Even though the degree of job satisfaction reported by past research may vary among
Greek teachers, it is clear that the main source of their satisfaction lies in the nature of their
chosen profession, as well as in factors inherent in their role as teachers, such as their
relationship with students, colleagues and supervisors. Their dissatisfaction seems to stem from
parameters that are contextual or societal, such as their salaries, promotional opportunities and
the community’s opinion of teachers. This leaves room for hope that given Greek teachers’
commitment and satisfaction with the teaching profession itself, ameliorating working conditions
will contribute to their well-being and thus to the quality of the education they provide.
Attachment Theory and Research
The Theory of Attachment

Within the field of stress and coping, a specific psychoanalytic theory, namely attachment
theory, has been used as the theoretical framework in a vast array of contemporary research
studies. Following Freud’s footsteps, a British psychoanalyst, John Bowlby, worked on this
theory between 1940 and 1990 in an effort to explain how early relationships with attachment
figures contribute to personality development (Mikulincer & Shaver, 2010). Attachment theory

suggests that humans have an innate desire to look for proximity when they are distressed with
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the aim of enhancing their chances for survival. Depending on the level of their efforts’ success,
they feel more or less secure. This level of security constitutes the basis for the development of
their attachment style, which remains relatively stable over one’s lifespan (Harms, 2011).

Bowlby’s source of inspiration for his theory of attachment came from observing socially
ill-adjusted and delinquent boys who were far more inclined to have a disrupted home life in
their early years (Bowlby, 1944). According to his postulations, because of mammalian infants’
inability to find food or protection on their own, their survival depends on their ability to remain
proximal to older and wiser figures. In this sense, they behave in a manner so as to attract the
attention of a figure who has historically been responsible for supporting, protecting and
nurturing the child. Upon an infants’ separation from the primary attachment figures, they will
engage in behaviors such as vocal signals, visual monitoring, clinging behavior and an active
search for them. Children shall persist in these behaviors until proximity is achieved or they
become exhausted. The failure or success in establishing proximity will form expectations that
children have in regards to their relationship with their attachment figure and will influence their
sense of personal worth (Harms, 2011).

Romantic relationships are linked to attachment theory as they constitute an alternative
context for attachment behavior to manifest and they have been the focus of extensive
attachment research. Similarities exist between the infant-caregiver relationship and the inter-
partner relationship. Research suggests that attachment scripts may be activated in other types of
relationships such as the leader-follower relationship in the workplace (Hazan & Shaver, 1987;
Hazan & Shaver, 1990). In the same way that parents offer a secure environment in which a child
may engage in exploration, leaders may create a safe environment for their employees as well. In

this felt security, attachment activation remains low, subsequently leaving room for exploration,
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risk taking and development in one’s work. During stressful situations, adult attachment scripts
are activated and employees, just as children, will look for their significant figure, i.e. their
leader, who offers support and protection (Popper & Mayseless, 2003). In the case that the leader
does not display sufficient availability, followers shall remain insecure and engage in attachment
seeking behaviors (Fraley & Shaver, 2000). Further research suggests that anxiously attached
leaders are related to self-serving motives and to a poorer prediction of follower performance,
whereas avoidantly attached leaders are related to lower levels of employees’ mental health
(Davidovitz et al., 2007). A wealth of research exists investigating the ways that attachment
styles of leaders and followers may affect their relationship dynamics and their reactions and
behaviors in the workplace.
Internal Working Models

According to Bowlby, attachment can be viewed as a wired-in evolutionary survival
system. In order for humans to form a secure base in a potentially hazardous environment, they
must seek and maintain contact with a caretaker, which constitutes a key motivational force and
an innate survival mechanism. The availability and responsiveness of the caretaker in answer to
infants’ efforts to maintain contact are of crucial importance for personality development; they
contribute to the shaping of core beliefs about one’s self and the world. Behavior in adulthood is
then guided by these beliefs. A sense of security is favored when primary caretakers are available
and responsive, while a sense of insecurity is provoked when significant others are unavailable
and unresponsive (Mikulincer & Shaver, 2005).

Based on individuals’ attachment-related experiences in childhood, mental
representations of themselves and others are constructed. These are named internal working

models and they reflect beliefs and expectations, influencing cognition, emotions and behavior.
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The internal working models are schemas that form a model of others, in terms of their level of
accessibility and dependability, and a model of the self, in terms of personal value, as well as
contribute to the expectation of specific communicational pattens in personal interactions
(Bowlby, 2008). One’s self may be considered to deserve more or less care and attention; others
may be thought of as deserving more or less trust, thus affecting close relationships and social
encounters in adulthood (Mikulincer & Shaver, 2005).

These working models, or internal representations of one’s self when relating to others,
are the result of lived experience in attachment relationships with significant others in childhood
and they are activated by circumstances entailing stress. The internal working models will keep
influencing interpersonal experiences throughout individuals’ lifespan and constitute central
components of personality (Hazan & Shaver, 1987); they can be viewed as scripts that will
determine how other people’s reactions will be evaluated or interpreted, how emotions will be
managed and what behaviors the individual will engage in (Fraley & Shaver, 2000).

Typology of Attachment Theory

In observation of interactions where mother and child were separated and then reunited,
different styles of attachment were originally noted, even though they were not assigned that
name. Most research today is based on Mary Ainsworth’s original research with young infants
through a technique called the “Strange Situation”. Some children experienced distress when
separated from their mother, however they were quickly reassured upon her return and resumed
play and exploration with interest. They displayed security and confidence in their mother’s
responsiveness. Other children were frustrated and were clinging to their mother; they were not
easily soothed and/or conveyed anger at her upon her return, displaying an anxious and

ambivalent typology of attachment. A final group of infants was physiologically distressed,
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however demonstrated minimal emotion during separation and subsequent reunion, actively
avoiding eye contact with parents upon their return. These children showed an avoidant pattern
of attachment (Ainsworth et al., 2015). Ainsworth’s work allowed for the first basic typology of
attachment patterns and additionally demonstrated a relation between differences in children’s
attachment responses and the history of parent-child relationships. More specifically, secure
children had parents who tended to their needs, whereas the insecure ones had parents who were
either not responsive to their needs or showed inconsistency in their responses (Harms, 2011).

The developed internal working models, i.e. internalised cognitive, affective and
behavioral schemas, form the basis for the afore-mentioned patterns and shall be employed by
individuals in the development of different forms of social engagement, or attachment styles.
These styles of attachment will influence the way individuals interpret and understand the social
world in adulthood (Meredith et al., 2011) and will determine patterns of expectations, needs and
emotions.

In regards to conceptualising attachment styles and assessing them with self-report
measures, Hazan and Shaver (1987) firstly suggested a typological approach and came up with
three styles, namely, secure, anxious and avoidant. Securely attached individuals do not easily
feel threat, they can effectively regulate their emotions, and rarely get involved in self-blaming
and self-criticising processes. They seek support from others and desire intimacy and proximity.
Avoidantly attached individuals do not expect positive outcomes from their search for closeness
and the expression of their emotions. In order to achieve some emotional regulation, they avoid
situations. They may be unable to recognise their own or others’ emotions and they distance
themselves emotionally. They perceive the world as dangerous and have no trust that others will

be available for them without imposing harm. Therefore they are overly self-reliant and avoid
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being dependent on others. Anxiously attached individuals hyperfocus on relationships, they try
to maximise proximity and solicit proof of support and love from other people. Even slight
discomfort from others may be interpreted as rejection (Tasca et al., 2011).

Bartholomew and Horowitz (1991) proposed four styles, namely, the secure style, and
three insecure styles, preoccupied, dismissing and fearful. In each of these attachment styles
there is a suggestion of two types of internal working models; a model of the self and of others.
These prototypes will guide behavior and emotional regulation. In the secure style,
representation of oneself and others is predominantly positive, entailing an elevated sense of
personal worth and comfort with intimacy. Individuals with preoccupied attachment style possess
a negative view of themselves and positive of others. They continuously search for affirmation
and reassurance in their relationships and they are emotionally needy. Keeping their needs unmet
causes them distress. The fearful attachment style has a negative representation of oneself and
others. They are distrustful of other people, and being afraid that they will get hurt, relationships
are avoided. At the same time, they look for others to validate their self-worth. Finally, the
dismissing attachment style describes a positive view of oneself and negative representation of
others. For these individuals there is an emphasis on remaining independent and self-reliant,
since they diminish the significance of close relationships in their effort to maintain their sense of
self-worth (Morris-Rothschild & Brassard, 2006; PSeni¢ny & Perat, 2020).

A dimensional approach was then proposed by researchers and two dimensions were
employed to assess attachment styles. These dimensions are attachment anxiety and attachment
avoidance (Brennan et al., 1998). Attachment-related anxiety refers to the extent to which a
person expresses worry and anger regarding the attachment figure’s availability. Individuals who

score high on attachment-related anxiety display an immense need for others’ approval, a sense
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of angrily devaluing others and experience fear and anger upon potentially being rejected or
abandoned by others. They possess an unfavorable self-image and experience anxiety in social
interactions and relationships. Even though they have a strong desire for intimacy, they worry
that others have not invested in the relationship to an adequate degree.

Attachment-related avoidance refers to the extent that a person is self-reliant and
emotionally distant, as well as his or her comfort with proximity. Individuals who score high on
this dimension display a tendency for a negative image of others and fear their dependence on
them (Shaver & Mikulincer, 2009). They experience discomfort with interpersonal closeness and
with showing trust and being dependent on others. They proclaim that they dislike instances
where other people open up emotionally.

Those scoring low on both attachment anxiety and avoidance are perceived as having a
secure attachment style (Brennan et al., 1998). They are more prone to have a positive view of
themselves and others, they display more resilience and are supportive to others in need (Harmes,
2011). In order to assess these dimensions, Brennan et al. (1998) developed the Experiences in
Close Relationships Scale (ECRS), which is one of the most widely employed assessment
instruments.

Attachment Styles and Work

Organisational outcomes such as job performance, leadership, counterproductive work
behavior and attitudes have been linked to personality extensively in past research, however most
of the earlier studies have largely ignored attachment theory in their investigation of how
individual differences may apply to workplace settings (Richards & Schat, 2011). Harms (2011)
reports that after informally surveying a considerable number of introductory textbooks on

Organisational Behavior and Human Resources Management and academic books particularly
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investigating individual differences at work settings, either he couldn’t find any mention of the
theory in the corresponding personality sections, or it was only cursorily mentioned. Instead,
research has tended to focus on broad traits emphasising the Five Factor Model of Personality
(Richards & Schat, 2011).

In more recent years, attachment theory has been incorporated as a domain of personality
for evaluation when investigating possible antecedents of workplace outcomes. Hazan and
Shaver (1990) were the first to research attachment theory in the workplace, anticipating that
attachment styles would determine how individuals react emotionally to others and to work
situations entailing stress. Their conclusions uncovered evidence that secure individuals have
heightened levels of success and satisfaction with their job, approaching their job confidently,
reporting few job-related fears and presenting little concern over performance and evaluation by
colleagues. Anxiously attached individuals were expecting to be undervalued by colleagues and
avoidant ones placed themselves lower in relation to their job performance and were expecting
lower performance ratings by colleagues. Mikulincer and Shaver (2010) suggested that anxiety
and avoidance patterns correlate with decreased organisational commitment and spontaneous
productive behavior, whereas avoidance patterns correlate with intention to quit.

Regarding coping mechanisms, Richards and Schat (2007) report that secure individuals
are more likely to seek help when faced with distinct work difficulties, whereas avoidant
individuals are pronouncedly less prone to support-seeking behaviors. In yet another study of
employees experiencing job-related stress, anxious individuals suffered from anxiety related to
relationships in the workplace and their performance, whereas avoidant individuals described
higher levels of conflict with co-workers, more concerns about long hours and struggles with

relationships outside the workplace (Hardy & Barkham, 1994). Sumer and Knight (2001) report
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constructive spill over effects between work and home for securely attached employees, whereas
those with insecure attachment reported negative spill over.

A study by Desivilya et al. (2006) reported that secure individuals were more likely to
exhibit prosocial orientation in a work setting compared to insecurely attached individuals. In
regards to organisational commitment, anxious and avoidant individuals tend to be less
committed to their organisation (Meyer et al., 1993) and avoidance also correlates with turnover
intentions (Mikulincer & Shaver, 2007a). Bearing in mind all the above studies, it becomes clear
that attachment styles play a significant role in individuals’ well-being in the workplace, as well
as in an organisation’s success.

Job Burnout and Attachment Styles

A lot of research on job burnout has reported its existence in a variety of occupations,
detailing its adverse consequences and high cost for workers, as well as organisations worldwide
(Maslach & Leiter, 2008). Since the mid-1970s, the topic of burnout has been studied extensively
in terms of theory, research and interventions, however originally the focus was on contextual
factors resulting in burnout for all individuals especially at the workplace, rather than on
personality traits making certain individuals more vulnerable to burnout (Maslach & Leiter,
1997). As research has been accumulating and purely contextual conditions have proven limited
in their ability to fully explain burnout, certain personality variables have been investigated.

Within the domain of stress and coping, the last years have witnessed a plethora of
studies using a specific psychoanalytic theory, namely attachment theory. Securely attached
individuals possess inner resources that allow for the positive appraisal and constructive
management of stressful situations. Insecurely attached individuals on the other hand tend to

negatively evaluate stressful situations, do not cope constructively and are led to burnout
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(Mikulincer & Florian, 1995). Additionally, perception of self and others is formed based on
attachment representations; it subsequently impacts one’s ability to create and maintain a
relationship, and especially a helping relationship (West, 2015). According to Bowlby (1969)
securely attached individuals display a better perception and response to various emotional states
and possess more abilities to act as a secure base for children. Insecurely attached individuals on
the other hand, may respond to others with worrying or feelings of discomfort, also avoiding
intimacy.

Attachment styles also influence emotion regulation and the effective seeking and
utilisation of social support (Mikulincer & Shaver, 2010). A wide range of past research provides
evidence of the association between attachment security in childhood and consequences for
individuals’ development of various domains such as self-esteem, management of anger and
anxiety, competency in interpersonal skills and relationships, empathy and mental health
(Weinfield et al., 2008).

Research has shown that apart from romantic relationships, attachment styles may also
have an effect on other social contexts such as work. A positive association exists between secure
attachment styles and burnout according to Pines (2004) in a cross-cultural study of employees,
whereas there is a negative association between insecure attachment styles and burnout. Ronen
and Mikulincer (2009) in a study of 393 Israeli employees reported on the association between
adult attachment and burnout and found that anxiously and avoidantly attached individuals
exhibit higher levels of burnout. In a cross-sectional survey study of dementia care staff,
Kokkonen et al. (2014) found that insecure attachment and decreased self-efficacy are correlated
with higher burnout levels. Even though there are numerous studies examining the relationship

between adult attachment orientation and burnout among employees especially within the area of
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health and human services (Lanciano & Zammuner, 2014; Ronen & Mikulincer, 2009; Virga et
al., 2019; West, 2015), no published studies have been found to the best of my knowledge within
the teaching profession.

It has however been possible to locate a small number of theses or dissertation studies
within the Greek population linking attachment style and burnout in the area of teaching.
Georgatou (2022) in a study of 102 Greek primary school teachers explored the influence of
attachment style on the perceived quality of the teacher-student relationship and reported that
anxiously attached teachers consider their relationship with children as more conflictual.

In a master’s thesis by Tsioutsou (2016) of 25 principals and 125 teachers of Greek
primary schools, secure attachment of school principals was positively associated with the job
satisfaction and negatively associated with the burnout of subordinate teachers. Avoidant
attachment in school principals was negatively associated with the job satisfaction of their
subordinate teachers.

Mataftsi (2016) in a master’s thesis investigating 25 primary school headmasters and 125
teachers-subordinates in Northern Greece reported that safe attachment style of headmasters was
positively associated with positive emotions towards work and job satisfaction of subordinate
teachers, whereas there was a negative association with their negative emotions towards work
and their professional burnout. Principals’ anxious attachment style was positively associated
with negative emotions and burnout of subordinate teachers and principals’ avoidant attachment
style was negatively associated with the job satisfaction of their employees.

In a master’s thesis by Grigoriadou (2014), 207 employees in the public sector were
included in the study and a significant statistical difference was found between the fearful and

dismissing attachment styles in the emotional exhaustion dimension of burnout and between the
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secure and fearful attachment styles in the depersonalisation dimension. In the personal
accomplishment dimension there were no significant differences between the four attachment
styles.

In yet another master’s thesis by Efthimiadou (2018), however, studying 113 teachers and
26 school principals, it was found that attachment avoidance and anxiety were not associated
with their professional burnout and job satisfaction.

Finally, Diaz (2002) in a doctoral dissertation exploring the burnout of 181 female
elementary school teachers in the US, securely attached teachers reported significantly higher
scores in the personal accomplishment dimension compared to the anxiously attached, but not
the avoidantly attached. On the depersonalisation dimension securely and avoidantly attached
teachers showed significantly lower scores compared to the anxiously attached and there were no
significant differences in the emotional exhaustion dimension.

All the above results should be interpreted with caution due to the fact that they constitute
unpublished work and employ small sample sizes. It is evident that research in the field of
attachment theory and the well-being of teachers is starting to accumulate, however it is still in
preliminary stages.

Job Satisfaction and Attachment Styles

Evidence exists in the literature linking the role of attachment styles with work-related
well-being. Hazan and Shaver (1990) reported that employees with secure attachment showed
higher levels of satisfaction regarding the majority of workplace features, such as relationships
with colleagues, job security, acknowledgement and so on. Further research has replicated these
findings. In another study of working computer science students and software engineers, Krausz

et al. (2001) found that job satisfaction was higher among the securely attached individuals
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compared to the insecure ones. Conversely, Hardy and Barkham (1994) studying 219 depressed
employees experiencing job-related stress found that those anxiously attached were more likely
to experience anxiety about work performance and relationships, whereas those avoidantly
attached were more likely to feel dissatisfied with several facets of their work.

Schirmer and Lopez (2001) in a study of 117 university employees reported that the
interaction of supervisor support and worker attachment orientation was a significant predictor of
work stress intensity and job satisfaction. In another study of 339 workers, Reizer (2015) found
that job satisfaction and burnout mediated the associations between attachment styles and
employees’ life satisfaction. More specifically, the mediation model showed that burnout and
work satisfaction mediated the association between attachment avoidance and life satisfaction,
whereas only work satisfaction mediated the association between anxiety and life satisfaction.
Ronen and Mikulincer (2012) in their attempt to investigate the application of attachment theory
to the interactions between “leader” and “followers”, concluded that insecurely attached
managers would predict increased job burnout and decreased job satisfaction among
subordinates. Furthermore, the findings suggested that insecure attachment in subordinates were
associated with the presence of burnout and job dissatisfaction. Taking into consideration the
above studies, it is clear that adult attachment plays a significant role in the prediction of well-
being at the workplace, assessed by means of job satisfaction.

As evidenced from the above discussion, there is a plethora of research investigating the
relationship between attachment styles and job satisfaction, however within the teaching
profession, the principal investigator was able to find only one published study by Amani and
Shabahang (2017). In this study of 136 teachers of Jajarm schools, the researchers reported a

positive association between secure attachment and job satisfaction mediated by anxiety. They
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concluded that teachers’ secure adult attachment increases their job satisfaction by lowering their
anxiety, whereas ambivalent attachment reduces job satisfaction through the experience of higher
levels of anxiety.

It has been possible, however, to locate a small number of studies in the context of
several master’s theses performed within the Greek educational system. In a master’s thesis of
primary school teachers and principals in the wider area of Trikala by Gkagkastathi (2019), it
was found that the anxious and avoidant attachment style was negatively associated with job
satisfaction for principals, but not for their subordinate teachers.

A master’s thesis by Athanasiadou (2012) studied 24 school headmasters and 149
teachers from the same schools and found that there is a positive association between attachment
anxiety and avoidance of principals and their satisfaction from work, positive emotion, group
cohesion and the quality of the leader/follower exchange, whereas there is a negative association
with negative emotion and burnout. However, the results were opposite for teachers. Also, there
was a positive association between securely attached principals and followers’ positive emotion
and job satisfaction, and a negative association between avoidantly and anxiously attached
principals and their employees’ positive emotion and work satisfaction.

In a master thesis by Vasileiou (2015) exploring the relationship between teachers’
attachment styles and students’ emotions and performance, teachers’ secure attachment style was
positively associated with experiencing positive emotion, job satisfaction and quality of life for
teachers, whereas the insecure attachment style was associated with lower positive emotion and

job satisfaction.



PREDICTORS OF TEACHER BURNOUT AND JOB SATISFACTION 42

Again, it is evident from the above discussion that there is a need for more robust
research in the field of attachment theory and the professional well-being of educators, measured

in terms of burnout and job satisfaction.
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The Present Study
Aim of the Research

The literature review that has been conducted highlights the importance of the topic of
burnout and job satisfaction for the effective functioning and well-being of teachers, and
especially for teachers within the Greek educational system. Considerable energy has been spent
in examining these phenomena in the literature worldwide. Teachers’ well-being affects
significant outcomes in the field of education involving teacher-student relationships, students’
performance and the overall quality of the education provided. In recent years, political and
financial conditions in the country have made these areas even more important.

The prominent need to investigate personal characteristics along with contextual factors
when examining teachers’ coping, effectiveness and overall satisfaction has been underscored.
Teaching is a profession that entails close relationships with numerous parties including parents,
colleagues, supervisors and of course students, thus making attachment theory, which has proved
to affect present and future functioning in relationships (Hazan & Shaver, 1987), a major
theoretical underpinning under consideration.

Research on teachers’ adult attachment is rather scarce. In a study by Man and Hamid
(1998), securely attached Chinese pre-service teachers demonstrated better ability for the
evaluation of positive and negative aspects of the classroom and were more able to objectively
attribute causes of classroom failure. Insecurely attached teachers on the other hand tended to
diminish teacher failure and not perceive teachers as responsible for classroom failure. In another
study by Kesner (2000) securely attached teachers appeared more likely to form secure
relationships with their students, showing that the attachment style of teachers can influence their

ability of reading and interpreting children’s needs, allowing room for more sensitivity and
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responsiveness in their interactions. Various other studies link teacher adult attachment
orientation with conflict management styles, classroom emotional support, attachment-like
relationships between teachers and students with disabilities, teachers’ decision making and so on
(Granot, 2014; Morris-Rothschild & Brassard, 2006; Polatlar & Oztabak, 2021; Sher-Censor et
al., 2019).

This study aimed to build on the body of research exploring the effect of attachment style
on work-related outcomes such as burnout and job satisfaction within health-related and human
service professions and expand it to the vital area of teaching. More specifically, it has attempted
to investigate the association between secure and insecure attachment styles and the level of
burnout and job satisfaction experienced by teachers in Greek public and private schools.
Research Hypotheses

Considering all of the above, the following hypotheses were formed:

H1: Attachment anxiety and attachment avoidance are significant predictors of burnout in
Greek teachers

H2: A negative association exists between Greek teachers’ secure attachment style and
burnout and a positive association exists between Greek teachers’ insecure attachment style
(either avoidant or anxious) and burnout

H3: Attachment anxiety and attachment avoidance are significant predictors of job
satisfaction in Greek teachers

H4: A positive association exists between Greek teachers’ secure attachment style and job
satisfaction and a negative association exists between Greek teachers’ insecure attachment style

(either avoidant or anxious) and job satisfaction.
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Method
Participants

The participants of this study included Greek teachers working in both primary and
secondary educational levels. There were no inclusion criteria in relation to years of experience,
educational level attained, sexual orientation and marital or occupational status. There was
however a requirement for teachers to be currently employed at the time of completing the
survey so that the self-report measures of burnout and job satisfaction could be meaningful. The
participation in a romantic relationship on the part of the respondents at the time of completing
the survey was not a requirement; any romantic relationship, either past or present, could have
been used as a reference when completing the adult attachment orientation questionnaire.
Procedure

After approval by Deree’s Institutional Review Board, participants were recruited
following the start of the academic year and specifically at the end of September leaving enough
time for teachers to be fully adjusted to their everyday working life. The recruitment process
lasted approximately one month and a half, after which time the survey was closed.

Contacting participants occurred over the Internet. An online survey was created and a
corresponding post was published on Facebook including an invitation for participation in the
study, as well as a link pointing to the study’s questionnaire. The Facebook post was included in
various Facebook groups relating specifically to education so that it could be accessible to
teachers of both primary and secondary education, as well as to teachers of various subjects.

The online survey firstly included a short narration informing respondents about the
purpose of the study explaining that they need to be over 18 years and presently employed as

teachers in primary or secondary education. Then they were asked to provide their consent. Both
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the briefing regarding the purpose of the study and the informed consent form are shown in
Appendix A. Participation in the survey started with demographic and occupational questions, as
shown in Appendix B, followed by the three afore-mentioned questionnaires of the study. The
three questionnaires were provided solely in Greek as the study is addressed to Greek speaking
educators currently employed in Greek schools. They are shown in Appendices C, D and E. The
online survey was created in a way that assures anonymity seeing as there was no way to collect
personal identifiers. The data collected from respondents could not in any way be traced back to
them personally.

Upon completion, a debriefing statement was provided online, describing in more detail
the goals of the study and outlining the possibility to share the study’s results upon request. The
debriefing statement is shown in Appendix F.

Description of Instruments Used

After agreeing to take part in the study, the participants originally filled in some
demographic and employment information by answering a series of questions that were
developed by the principal investigator of this study in agreement with the thesis supervisor.
These questions included personal information such as age, gender, relationship status, and
educational level attained, as well as occupational information, such as years of teaching
experience, type of school currently employed and teaching subject.

The instruments that were used for the assessment of teacher burnout and job satisfaction
are the Maslach Burnout Inventory — Educators’ Survey (MBI-ES) and the Teachers’ Satisfaction
Inventory (TSI) respectively. The instrument assessing the attachment style of Greek teachers

was the Experiences in Close Relationships-Revised Questionnaire (ECR-R). All three
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instruments have been widely used for research in the corresponding areas and they have been
adapted and validated for use with the Greek population.
Measure of Adult Attachment Orientation

Seeing as more recently research has had a focus on dimensional models of attachment,
the Experiences in Close Relationships-Revised Questionnaire (ECR-R) has been developed to
assess individual differences on two separate attachment dimensions, namely attachment anxiety
and attachment avoidance (Fraley & Shaver, 2000).

It is a self-report measure of adult romantic attachment and it consists of 36 items that
assess the ways of relating to others in close relationships. Respondents are asked to answer each
question using a 7-point Likert scale that ranges from 1 (strongly disagree) to 7 (strongly agree).
It comprises of two subscales of 18 items each. The first subscale measures attachment anxiety
with items such as “I'm afraid that I will lose my partner's love” and “I rarely worry about my
partner leaving me”. The second subscale measures attachment avoidance with items such as “I
don't feel comfortable opening up to romantic partners” and “I talk things over with my partner”.
Being in a romantic relationship or having a particular partner in mind is not a requirement in
order to be able to answer this questionnaire. After reversing the scoring for the denoted items, a
higher resulting score on each subscale indicates higher levels of attachment anxiety or
avoidance, whereas lower scores show higher levels of attachment-related security. The
attachment avoidance subscale includes questions 1, 3,5, 7, 9, 11, 13, 15, 17, 19, 21, 23, 25, 27,
29, 31, 33, and 35, whereas the remaining questions make up the attachment anxiety subscale.

The ECR-R is one of the most widely used self-report measures for assessing adult
attachment. According to Fraley and Phillips (2009), it is often suggested as the primary self-

report questionnaire for measuring attachment patterns in adults. Through longitudinal analyses
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it was reported that for a duration of three weeks, highly stable indicators of latent attachment
were produced by the ECR-R (85% shared variance) (Sibley et al., 2005). The instrument shows
high convergent and discriminant validity, good test-re-test reliability (Sibley et al., 2005), as
well as high internal consistency for both scales with Cronbach’s alpha values of .91 and .94
respectively for the attachment anxiety and avoidance subscales (Brennan et al., 1998).

In the context of this study, the Greek version of the above instrument was used. The
measure’s adaptation for use in the Greek language and validation in the Greek population has
been performed by Tsagarakis et al. (2007). The G-ECR-R demonstrates clear two-factor
structure consistency with relevant research and theoretical findings produced in other countries
regarding adult attachment. In the Greek version, classical psychometric properties are
satisfactory regarding internal consistency and test-retest reliability. More specifically,
Cronbach’s alpha coefficients of .91 were reported for both anxiety and avoidance dimensions
and test-retest reliability was adequate, with a value of .88 for the anxiety and .85 for the
avoidance subscale. Convergent validity with the commonly employed Relationship
Questionnaire (Bartholomew & Horowitz, 1991) was reported for both the G-ECR-R subscales
of anxiety and avoidance.

Measure of Job Burnout

In order to measure the level of burnout among teachers the Maslach Burnout Inventory
(Maslach & Jackson, 1981), and more specifically its specialised version for educators was used,
namely the Maslach Burnout Inventory: Educator’s Survey (Maslach et al., 1996). The MBI was
originally developed to be used in human service occupations, however due to the growing

interest of burnout among teachers, a separate version was designed for educational occupations.
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According to Maslach et al. (1996), the MBI-ES was developed as a diagnostic tool to designate
individuals as “burned out” and it is a widely accepted measure in this field of research.

The MBI-ES is a 22-item self-report questionnaire, which measures teacher burnout in
terms of three distinct dimensions. Respondents are asked to identify how often they experience
feelings of burnout and statements are rated on a 7-point Likert scale ranging from 1 (never) to 7
(daily). The three dimensions of burnout reflect the research focus on occupations where
interactions with other individuals, such as clients or students, are central, namely emotional
exhaustion, depersonalisation and personal accomplishment. The emotional exhaustion
dimension measures the experience of teachers feeling emotionally overextended and exhausted
from their jobs, with items such as “I feel used up at the end of the workday”. The
depersonalisation subscale assesses their perception of responding in an impersonal and
insensitive manner to their students with statements such as “I feel I treat students as if they were
impersonal objects”. Educators’ negative self-evaluation and feelings of incompetence are
measured through the personal accomplishment dimension with items such as “I have
accomplished many worthwhile things in this job”. The scores for each dimension result from
the addition of the scores on the corresponding questions and they can be characterised as low,
moderate and high.

In the literature, several measures have been produced to assess individuals’ level of
burnout. The strongest psychometric properties have been exhibited by the Maslach Burnout
Inventory (Maslach & Jackson, 1981). Initial estimates of Cronbach alpha values by Iwanicki
and Schwab (1981) were .90, .76 and .76 respectively for emotional exhaustion,

depersonalization, and personal accomplishment. In a subsequent study by Gold (1984) a further
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examination of the reliability of the instrument reported Cronbach alpha values of .88 for the
emotional exhaustion dimension, .74 for depersonalisation, and .72 for personal accomplishment.

The MBI-ES was adapted to the Greek population and translated to the Greek language
by Kokkinos (2006). Therefore, in the context of this study the «Maslach Burnout Inventory —
Greek version» (Kokkinos, 2006) will be used, which has been employed in past research with
Greek teaching populations (Antoniou et al., 2000; Kantas, 2001). Factor analytic techniques
supported the construct’s three-factor structure and psychometric properties were satisfactory
with the entire scale presenting with a Chronbach’s alpha value of .74 and the corresponding
values ranging between .68 and .90 for the three dimensions (Kokkinos, 2006).

Measure of Job Satisfaction

Teachers’ job satisfaction was assessed with the Teachers’ Satisfaction Inventory (TSI) in
the context of the present study. This instrument was developed and validated in the Greek
population by Gkolia and Koustelios (2014). According to the literature, there are a number of
factors contributing to teachers’ job satisfaction. However, the questionnaire has been adapted to
the Greek educational system and therefore several factors have been omitted because they do
not play an important role in shaping Greek teachers’ job satisfaction, such as their salary,
evaluation and promotional opportunities. The questionnaire was developed based on research
data from 28 public primary and secondary schools in Greece (Gkolia, 2014).

The TSI is made up of 20 items. These items are divided in five subscales, namely the
principal, the colleagues, the nature of the job, the students and the working conditions.
Respondents are asked to rate their statements on a 5-point Likert scale, from “1 — Completely
disagree” to “5 — Completely agree”. Five of the statements measure the factor “principal” with

items such as “My principal treats everyone in a fair manner”, another five statements measure



PREDICTORS OF TEACHER BURNOUT AND JOB SATISFACTION 51

the factor “colleagues” with items such as “I get along with my colleagues”, four statements
measure the factor “nature of job” with items such as “A teacher’s role is important”, three
statements measure the factor “students” with items such as “I work efficiently with my
students” and another three measure the factor “working conditions” with items such as “The
school’s surroundings are safe”.

Cronbach alpha and RHO values are high. More specifically, the entire scale presents
with a Chronbach’s alpha value of a = .90 kot RHO = .95. Regarding the specific subscales, the
Cronbach alpha and RHO values range from .79 to .93 and from .80 to .93 respectively (Gkolia
& Koustelios, 2014).

Data Analysis

The data collected was processed through the use of the statistical software IBM SPSS
Statistics. Statistical analysis initially involved descriptive statistics that were applied in order to
describe the available sample, as well as the main variables of the study. In order to explore
hypotheses 1 and 3 of the study stating that attachment anxiety and avoidance are predictors of
burnout and job satisfaction respectively, standard multiple regression was employed.
Preliminary analysis was conducted to ensure that there are no violations of the assumptions of
normality, linearity, multicollinearity and homoscedasticity. In order to explore hypotheses 2 and
4 stating that attachment security has a negative association with teacher burnout and job
satisfaction whereas attachment insecurity has a positive association, one-way ANOVA was

employed.
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Results
Sample Demographics

The sample that was recruited for the study comprised of 158 participants, and
specifically 125 females (79.1%) and 32 males (20.3%). One participant reported “Other” in
regards to gender (0.6%). Regarding their age range, almost half of the participants were
between 45 and 54 years old, and specifically 71 participants (44.9%). Of the remaining age
ranges, 34 participants were between 35 and 44 years old (21.5%) and 35 participants were
between 55 and 64 years old (22.2%). Only 15 participants were between 25 and 34 years old
(9.5%) and only 3 participants were between 18 and 24 years old (1.9%). Being in a romantic
relationship was not a requirement for the completion of the study, as the ECR-R questionnaire
could have been completed bearing in mind any current or past romantic relationship. In terms of
their family status, 102 participants reported being presently married (64.6%), whereas 35
participants reported not being married (22.2%), 19 participants reported being divorced (12.0%)
and 2 participants were widowed (1.3%).

Furthermore, within the recruited sample, 75 participants have obtained a university
degree from a Greek AEI or TEI (47.5%), 9 participants have obtained a second university
degree (5.7%), 68 participants have received a postgraduate (master’s) degree (43.0%) and 5
participants possessed a professional doctorate degree, i.e. a PhD (3.2%). In terms of the
educational level in which they are currently employed, from the 158 subjects, 79 participants
are working in the primary educational level (50.0%) and 78 participants are employed in the
secondary educational level (49.4%).

The recruited sample comprised of teachers working in a Greek public or private school

for the academic year 2023-2024. The teachers participating in the study came from a wide
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variety of disciplines, as shown in Table 1. Among these disciplines, the most multitudinous ones
were primary school teachers with 51 participants (32.2%), followed by Greek language teachers
in secondary education with 17 participants (10.8%) and Information Technology teachers from
both educational levels with 16 participants (10.1%). In terms of working experience, 15
participants had 0 to 5 years of teaching experience (9.5%), 27 participants had 6 to 15 years of
experience (17.1%), 79 participants had 16 to 25 years of experience (50.0%) and 37 participants
had over 25 years of teaching experience (23.4%).

The recruited sample of teachers comprised mostly of permanently based employees and
specifically 137 participants (86.7%), whereas the remaining 21 participants were substitute
teachers (13.3%). There were no hourly employees in the sample. Regarding the type of school
where the study participants were employed, 138 participants reported working in the public
sector (87.3%), whereas 20 participants reported working in the private sector (12.7%). All the
above information can be seen in Table 1.

Internal Consistency of Instruments

Overall, the internal consistency of the G-ECR-R for the present study had a Cronbach’s
alpha value of .94. In terms of the two attachment subscales, internal consistency was high for
both, and more specifically the subscale of anxiety had a Cronbach’s alpha coefficient of a=.92,
and the subscale of avoidance had a Cronbach’s alpha coefficient of a=.90.

The internal consistency of the MBI-ES instrument was acceptable with a value of .79 for
the overall scale. In terms of the three different dimensions, internal consistency was acceptably
high for all. The emotional exhaustion component of burnout had a Cronbach’s alpha coefficient
of a=.93, the personal accomplishment component had a Cronbach’s alpha coefficient of a=.84

and the depersonalization component had a Cronbach’s alpha coefficient of a=.77.
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Cronbach’s alpha value was also good for the TSI scale with a value for the overall scale
of .89. The five different subscales had acceptably high values, with Cronbach’s alpha value equal
to .91 for the principal, .91 for the colleagues, .78 for the nature of the profession, .75 for the
relationship with the students and .84 for the school.

Descriptive Statistics

The first step in the analysis conducted for this study consisted of calculating the
descriptive statistics of the study’s main variables for the entire sample, namely a) anxiety and
avoidance in terms of attachment orientation, b) emotional exhaustion, depersonalisation and
personal accomplishment in terms of burnout, and c) participants’ satisfaction with their principal,
their colleagues, the nature of their profession, their school and their relationship with their
students, as well as their overall job satisfaction.

In terms of attachment orientation, the descriptive statistics analysis of the responses to the
ECR-R questionnaire indicated that attachment avoidance had a mean value of 50.72 (SD = 15.94)
and attachment anxiety had a mean value of 51.57 (SD = 17.97).

Regarding burnout, descriptive statistics analysis demonstrated that the mean value of the
emotional exhaustion subscale was 29.12 (SD = 12.81), the mean value of the personal
accomplishment subscale was 46.54 (SD = 6.77) and the mean value of the depersonalisation
subscale was 8.51 (SD =4.65).

In terms of job satisfaction, descriptive statistics analysis revealed a mean value of 78.27
(SD = 8.63) for the overall scale, whereas the means reported for each individual subscale are as
follows: 19.28 (SD = 3.51) for the satisfaction with the school principal, 20.01 (SD = 2.99) for the

satisfaction with colleagues, 17.00 (SD = 2.14) for the satisfaction with the nature of the profession,
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11.84 (SD = 1.56) for the satisfaction from the relationship with students and 10.13 (SD = 2.57)
for the satisfaction with the school.

A detailed view showing the descriptive statistics that report the mean value, the minimum
and maximum values and the standard deviation of the scores for each variable can be seen in
Table 3.

Hypotheses Testing
Research Hypothesis 1

The first research question addressed by this study explored the role of adult attachment
orientation on the burnout experienced by Greek teachers. More specifically, the hypothesis
suggested that attachment anxiety and attachment avoidance would act as predictors in the
development of burnout.

In the effort to assess the aforementioned hypothesis, firstly standard multiple regression
was performed in order to assess the capacity of adult attachment to act as a significant predictor
of the emotional exhaustion component of burnout and more specifically to assess whether adult
attachment anxiety and avoidance can predict in a significant way the levels of emotional
exhaustion among teachers working in Greek schools for the academic year 2023-2024.
Preliminary analysis was conducted to ensure that there is no violation of the assumptions of
normality, linearity, multicollinearity and homoscedasticity.

The results of the computed regression analysis demonstrated that the two predictors
explained 12.8% of the variance in the emotional exhaustion dimension of burnout, R square =
0.128, F (2,155) = 11.42, p <.001. Whereas attachment anxiety contributed significantly to the
prediction of the outcome variable (b = 0.389, p <.001), attachment avoidance did not (b = -

0.059, p =0.519). The results are presented in Table 4.
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The assumption of multicollinearity was met, as the “Tolerance” value for both
independent variables was above the threshold value of 0.1 (attachment anxiety = 0.675;
attachment avoidance = 0.675) and the “Variance Inflator Factor” (VIF) was below the threshold
value of 10 (attachment anxiety = 1.482; attachment avoidance = 1.482).

The assumptions of homoscedasticity and linearity were met as shown by the rather
rectangular shape of the Scatterplot depicted in Figure 1. In identifying the presence of outliers,
the Mahalanobis Distance was 21.361, which is above the critical value of 13.82 for two
predictor variables, however the Cook’s Distance value was 0.103, which is below the critical
value of 1. The normal P-P plot of the regression standardised residuals showed the presence of
normality as depicted in Figure 2.

Secondly, a standard multiple regression model was applied in order to assess whether
adult attachment orientation has the capacity to predict the personal accomplishment component
of burnout among teachers employed in Greek public and private schools for the current
academic year, and specifically whether attachment anxiety and avoidance are significant
predictors of the personal accomplishment subscale of burnout. The results indicated a
significant model, which explained 4.6% of the variance in the personal accomplishment
component of burnout, R square = 0.046, F (2,155) = 3.745, p = 0.026. However, both
dimensions of attachment anxiety and attachment avoidance were found not to be significant
predictors of the personal accomplishment dimension of burnout (b =-0.137,p=0.153 and b = -
0.104, p = 0.276 respectively). The results are presented in Table 5.

The assumption of multicollinearity was met, as the “Tolerance” value was above the

threshold value for both independent variables (attachment anxiety = 0.675; attachment
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avoidance = 0.675) and the “VIF” was again below the threshold value (attachment anxiety =
1.482; attachment avoidance = 1.482).

The assumptions of homoscedasticity and linearity were met as shown by the rather
rectangular shape of the Scatterplot depicted in Figure 3. The Mahalanobis Distance was 21.361,
above the threshold value, however the Cook’s Distance value was 0.094, which stands below
the corresponding critical value. The normal P-P plot of the regression standardised residuals
showed the presence of normality as depicted in Figure 4.

Thirdly, standard multiple regression was applied in order to assess the predicting
capacity of attachment anxiety and attachment avoidance on the levels of the depersonalisation
dimension of burnout. The two predictor variables were able to explain the variance in the
depersonalisation component, resulting in a significant model, which explains 12.5% of the
variance in the depersonalisation dimension of burnout, R square = 0.125, F (2,155)=11.05, p
<.001. Attachment anxiety was found to significantly predict the depersonalisation dimension of
burnout in Greek teachers (b = 0.230, p = 0.013), whereas attachment avoidance did not (b =
0.168, p=0.069). The results are presented in Table 6.

The assumption of multicollinearity was met, as the “Tolerance” value was above the
threshold value for both independent variables (attachment anxiety = 0.675; attachment
avoidance = 0.675) and the “VIF” was again below the threshold value (attachment anxiety =
1.482; attachment avoidance = 1.482).

The assumptions of homoscedasticity and linearity were met as shown by the rather
rectangular shape of the Scatterplot depicted in Figure 5. The Mahalanobis Distance was 21.361,

above the threshold value, however the Cook’s Distance value was 0.168, which stands below
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the corresponding critical value. The normal P-P plot of the regression standardised residuals
showed the presence of normality as depicted in Figure 6.
Research Hypothesis 2

The second research question of this study referred to the investigation of whether
securely and insecurely attached Greek teachers would exhibit significant differences in their
levels of burnout. The hypothesis suggested that a secure attachment style and burnout would be
negatively associated, whereas an insecure attachment style and burnout would be positively
associated.

In the effort to assess the aforementioned hypothesis, firstly a one-way ANOVA analysis
was performed in order to examine whether a negative association exists between Greek
teachers’ secure attachment style and the emotional exhaustion component of burnout, and
whether a positive association exists between their insecure style and emotional exhaustion. The
emotional exhaustion subscale of teachers was therefore measured in the following two groups:
securely attached individuals (M = 24.70, SD = 9.44) and insecurely attached individuals (M =
31.61, SD = 13.79) (see Table 7). The application of one-way ANOVA showed that there is a
significant difference Welch(1, 150.14) = 13.86, p < 0.001 between the two groups.

More specifically, with the aim of exploring in more detail the above hypothesis, a one-
way ANOVA model was calculated involving the secure, as well as the three different insecure
attachment styles of Greek teachers, namely fearful, dismissing and preoccupied, in terms of
their emotional exhaustion. The one-way ANOVA model was significant Welch(3, 53.18) = 5.64,
p =0.002, indicating that there are significant differences between the secure attachment style
(M =24.70, SD = 9.44), the dismissing attachment style (M =26.20, SD = 10.78, the fearful

attachment style (M = 31.78, SD = 12.95) and the preoccupied attachment style (M = 36.09, SD
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=16.97) on the levels of the emotional exhaustion dimension of burnout (see Table 8). According
to the post-hoc comparisons with Bonferroni correction, the securely attached group had
significantly lower levels of emotional exhaustion compared to the fearful group (p =0.013) and
to the preoccupied group (p = 0.002).

Secondly, the above hypothesis was investigated through the application of a one-way
ANOVA model to explore whether a significant difference was exhibited between the securely
and insecurely attached teachers in terms of the personal accomplishment component of burnout.
The calculated one-way ANOVA model was significant Welch(1, 142.13) = 8.10, p = 0.005,
indicating that securely attached teachers (M = 48.40, SD = 5.51) and insecurely attached
teachers (M = 45.50, SD = 7.20) are significantly different on the levels of their personal
accomplishment (see Table 9).

In order to further examine the above hypothesis, four different attachment style groups
were investigated in terms of the personal accomplishment component of burnout. The one-way
ANOVA analysis resulted in a non-significant model Welch(3,53.80) =2.76, p = 0.051 between
the four groups: teachers with secure attachment style (M = 48.40, SD = 5.51), dismissing
attachment style (M = 46.65, SD = 6.35), fearful attachment style (M = 45.46, SD = 7.17) and
preoccupied attachment style (M = 44.55, SD = 8.15) indicating that the attachment style
variable does not have a significant effect on the personal accomplishment dimension of burnout
(see Table 10).

Finally, one-way ANOVA analysis was conducted and the level of the depersonalisation
component of burnout was measured between securely (M = 7.00, SD = 3.40) and insecurely (M
=9.37, SD = 5.05) attached Greek teachers (see Table 11). The application of one-way ANOVA

showed that the model is significant Welch(1,151.14) =12.31, p <0.001.
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More specifically, in order to elaborate on the above analysis, one-way ANOVA was
applied in order to study the impact of the four attachment styles on the levels of the
depersonalisation. The analysis revealed a significant impact of attachment style on
depersonalisation levels Welch(3,57.44) = 5.40, p = 0.002 between the secure (M = 7.00, SD =
3.40), the dismissing (M = 8.20, SD = 3.75), the fearful (M = 10.46, SD = 5.64) and the
preoccupied (M = 7.50, SD = 3.56) (see Table 12). According to the post-hoc comparisons with
Bonferroni correction, the securely attached group had significantly lower levels of
depersonalisation as compared to the fearful group (p <0.001) and the fearful group had
significantly higher levels of depersonalisation as compared to the preoccupied group (p = 0.05).
Research Hypothesis 3

In the context of the third hypothesis of the present study, it was hypothesised that
attachment anxiety and avoidance would act as significant predictors of job satisfaction in Greek
teachers. In the effort to assess the aforementioned hypothesis, firstly a multiple regression
model was applied in order to assess the capacity of adult attachment orientation to predict the
level of Greek teachers’ overall satisfaction in a significant way, based on the total score obtained
on the TSI questionnaire including all the different subscales. Preliminary analysis was
conducted to ensure that there is no violation of the assumptions of normality, linearity,
multicollinearity and homoscedasticity.

The results of the computed regression analysis demonstrated that the two predictors
explained 9.9% of the variance in teachers’ overall job satisfaction, R square = 0.099, F (2,155) =
8.56, p <.001. Both attachment anxiety and avoidance contributed non-significantly to the
prediction of the outcome variable (b =-0.145, p =0.120 and b =-0.209, p = 0.025 respectively).

The results are presented in Table 13.
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The assumption of multicollinearity was met, as the “Tolerance” value for both
independent variables was above the threshold value of 0.1 (attachment anxiety = 0.675;
attachment avoidance = 0.675) and the “Variance Inflator Factor” (VIF) was below the threshold
value of 10 (attachment anxiety = 1.482; attachment avoidance = 1.482).

The assumptions of homoscedasticity and linearity were met as shown by the rather
rectangular shape of the Scatterplot depicted in Figure 7. In identifying the presence of outliers,
the Mahalanobis Distance was 21.361, which is above the critical value of 13.82 for two
predictor variables, however the Cook’s Distance value was 0.260, which is below the critical
value of 1. The normal P-P plot of the regression standardised residuals showed the presence of
normality as depicted in Figure 8.

Additionally, standard multiple regression was performed in order to assess the capacity
of adult attachment orientation to predict in a significant way the five different subscales of the
TSI questionnaire.

A multiple regression analysis model was computed in order to assess whether an anxious
or avoidant attachment would act as significant predictors of teachers’ satisfaction with their
school principal, measured through the corresponding subscale of the TSI questionnaire. The
results indicated a significant model which explained 6.0% of the variance in the “satisfaction
with the principal” dimension of teachers’ job satisfaction, R square = 0.060, F (2,155)=4.97, p
= 0.008. However, both attachment anxiety and attachment avoidance were found to be non-
significant predictors of the outcome variable in Greek teachers (b =-0.123, p=0.195and b = -
0.153, p = 0.108 respectively). The results are presented in Table 14.

The assumption of multicollinearity was met, as the “Tolerance” value for both

independent variables was above the threshold value of 0.1 (attachment anxiety = 0.675;
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attachment avoidance = 0.675) and the “Variance Inflator Factor” (VIF) was below the threshold
value of 10 (attachment anxiety = 1.482; attachment avoidance = 1.482).

The assumptions of homoscedasticity and linearity were met as shown by the rather
rectangular shape of the Scatterplot depicted in Figure 9. In identifying the presence of outliers,
the Mahalanobis Distance was 21.361, which is above the critical value of 13.82 for two
predictor variables, however the Cook’s Distance value was 0.269, which is below the critical
value of 1. The normal P-P plot of the regression standardised residuals showed the presence of
normality as depicted in Figure 10.

A multiple regression model was applied to assess whether adult attachment anxiety and
attachment avoidance can significantly predict the levels of satisfaction with their colleagues
among teachers working in Greek schools for the academic year 2023-2024. Preliminary analysis
was conducted to ensure that there is no violation of the assumptions of normality, linearity,
multicollinearity and homoscedasticity.

The results of the computed regression analysis demonstrated that the two predictors
explained 4.7% of the variance in teachers’ satisfaction with their colleagues dimension of the
TSI questionnaire, R square = 0.047, F (2,155) = 3.86, p = 0.023. However, neither attachment
anxiety nor attachment avoidance contributed significantly to the prediction of the outcome
variable (b =-0.163, p = 0.090 and b = -0.079, p = 0.407). The results are presented in Table 15.

The assumption of multicollinearity was met, as the “Tolerance” value for both
independent variables was above the threshold value of 0.1 (attachment anxiety = 0.675;
attachment avoidance = 0.675) and the “Variance Inflator Factor” (VIF) was below the threshold

value of 10 (attachment anxiety = 1.482; attachment avoidance = 1.482).
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The assumptions of homoscedasticity and linearity were met as shown by the rather
rectangular shape of the Scatterplot depicted in Figure 1. In identifying the presence of outliers,
the Mahalanobis Distance was 21.361, which is above the critical value of 13.82 for two
predictor variables, however the Cook’s Distance value was 0.071, which is below the critical
value of 11. The normal P-P plot of the regression standardised residuals showed the presence of
normality as depicted in Figure 12.

Multiple regression analysis was conducted in order to assess the capacity of attachment
anxiety and avoidance to predict the levels of teachers’ satisfaction with their relationship with
their students. The resulting regression model was significant and it explained 3.9% of the
variance in the “satisfaction with the relationship with students” dimension of teachers’ job
satisfaction, R square = 0.039, F (2,155) =3.12, p = 0.047. However, attachment anxiety and
attachment avoidance were found to be non-significant predictors of the outcome variable in
Greek teachers (b =-0.069, p =0.472 and b = -0.149, p = 0.122 respectively). The results are
presented in Table 16.

The assumption of multicollinearity was met, as the “Tolerance” value for both
independent variables was above the threshold value of 0.1 (attachment anxiety = 0.675;
attachment avoidance = 0.675) and the “Variance Inflator Factor” (VIF) was below the threshold
value of 10 (attachment anxiety = 1.482; attachment avoidance = 1.482).

The assumptions of homoscedasticity and linearity were met as shown by the rather
rectangular shape of the Scatterplot depicted in Figure 13. In identifying the presence of outliers,
the Mahalanobis Distance was 21.361, which is above the critical value of 13.82 for two

predictor variables, however the Cook’s Distance value was 0.391, which is below the critical
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value of 1. The normal P-P plot of the regression standardised residuals showed the presence of
normality as depicted in Figure 14.

A multiple regression model was calculated in order to assess the predicting capacity of
attachment anxiety and avoidance on the levels of teachers’ satisfaction with the nature of the
teaching profession, represented by the corresponding dimension in the TSI questionnaire
assessing teachers’ satisfaction from the nature of the job itself. The results of the analysis were
significant and the model explained 8.3% of the variance in the “satisfaction with the nature of
the job” dimension of teachers’ job satisfaction, R square = 0.083, F (2,155) = 6.97, p =.001.
More specifically, attachment anxiety was found not to be a significant predictor of teachers’
satisfaction with the nature of the teaching profession (b =-0.129, p = 0.172), whereas
attachment avoidance was found to be a significant predictor of the outcome variable (b = -
0.194, p = 0.040). The results are presented in Table 17.

The assumption of multicollinearity was met, as the “Tolerance” value for both
independent variables was above the threshold value of 0.1 (attachment anxiety = 0.675;
attachment avoidance = 0.675) and the “Variance Inflator Factor” (VIF) was below the threshold
value of 10 (attachment anxiety = 1.482; attachment avoidance = 1.482).

The assumptions of homoscedasticity and linearity were met as shown by the rather
rectangular shape of the Scatterplot depicted in Figure 15. In identifying the presence of outliers,
the Mahalanobis Distance was 21.361, which is above the critical value of 13.82 for two
predictor variables, however the Cook’s Distance value was 0.299, which is below the critical
value of 1. The normal P-P plot of the regression standardised residuals showed the presence of

normality as depicted in Figure 16.
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Finally, multiple regression analysis was applied in order to determine whether
attachment anxiety and avoidance have the capacity to significantly predict the levels of teachers’
satisfaction with their school, assessed by the corresponding subscale of the TSI questionnaire.
The results demonstrated the non-significance of the regression model, which explained 1.9% of
the variance in the “satisfaction with the school” dimension of teachers’ job satisfaction, R
square = 0.019, F (2,155) = 1.52, p = 0 .222. More specifically, attachment anxiety was found to
be a non-significant predictor of the outcome variable in Greek teachers (b =0.021, p=0.831)
and the same applies to attachment avoidance (b =-0.149, p = 0.125). The results are presented
in Table 18.

The assumption of multicollinearity was met, as the “Tolerance” value for both
independent variables was above the threshold value of 0.1 (attachment anxiety = 0.675;
attachment avoidance = 0.675) and the “Variance Inflator Factor” (VIF) was below the threshold
value of 10 (attachment anxiety = 1.482; attachment avoidance = 1.482).

The assumptions of homoscedasticity and linearity were met as shown by the rather
rectangular shape of the Scatterplot depicted in Figure 17. In identifying the presence of outliers,
the Mahalanobis Distance was 21.361, which is above the critical value of 13.82 for two
predictor variables, however the Cook’s Distance value was 0.184, which is below the critical
value of 1. The normal P-P plot of the regression standardised residuals showed the presence of
normality as depicted in Figure 18.

Research Hypothesis 4

The fourth hypothesis of the present research examined the role of attachment styles on

the job satisfaction of teachers working in Greek public and private schools for the current

academic year and specifically investigated whether any significant differences were exhibited in
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the job satisfaction mean scores of teachers possessing different attachment styles. A positive
association was hypothesised between teachers’ secure attachment and their job satisfaction and
a negative association was hypothesised between teachers’ insecure attachment style and their
job satisfaction.

To this end, firstly a one-way ANOVA model was applied in order to study the impact of
attachment style (secure / insecure) on the levels of teachers’ overall job satisfaction. The
produced model was significant F(1,156) = 11.91, p <0.001, stating that there are significant
differences between the securely attached individuals (M = 81.32, SD = 8.70) and the insecurely
attached individuals (M = 76.55, SD = 8.14) on the levels of teachers’ overall job satisfaction.
Results are presented in Tables 19 and 20.

Further one-way ANOVA exploring the impact of the four different attachment styles on
teachers’ overall job satisfaction revealed a significant effect Welch(3,52.29) = 4.70, p = 0.006,
which indicated that there are significant differences between at least two of the following
groups: those that possess a secure attachment style (M = 81.32, SD = 8.70), a dismissing
attachment style (M = 77.30, SD = 8.41, a fearful attachment style (M =75.85, SD = 6.65) and a
preoccupied attachment style (M = 77.73, SD = 11.21) on the levels of the overall job
satisfaction (see Table 21). According to the post-hoc comparisons with Bonferroni correction,
the securely attached group had significantly higher levels of overall job satisfaction compared to
the fearful group (p =0.003).

Following the aforementioned statistical analysis on the basis of the participants’ total
score on their job satisfaction, a separate one-way ANOVA was performed for each subscale of

the TSI questionnaire.
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Firstly, a one-way ANOVA was performed in order to compare the effect of attachment
style (secure / insecure) on teachers’ satisfaction with their principal. The satisfaction with the
principal was measured in the securely attached group (M = 19.93, SD = 3.75) and the insecurely
attached group (M = 18.92, SD = 3.33) (see Table 22). The application of one way ANOVA
showed that the attachment style variable did not have a significant effect on participants’
satisfaction with their principal, F(1,156) = 3.05, p = 0.083, as shown in Table 23.

Additionally, through a further analysis, teachers’ satisfaction with their principal was
measured in the following four attachment style groups: teachers with secure attachment style
(M =19.93, SD = 3.75), dismissing attachment style (M = 20.20, SD = 3.05), fearful attachment
style (M = 18.20, SD = 3.07) and preoccupied attachment style (M = 19.68, SD = 3.85) (see
Table 24). The analysis revealed a significant impact of attachment style on teachers’ satisfaction
with their principal F(3,154) = 3.18, p = 0.026, as shown in Table 25. According to the post-hoc
comparisons with Bonferroni correction, the securely attached group had significantly higher
levels of satisfaction with the principal compared to the fearful group (p = 0.046).

Secondly, a one-way ANOVA was conducted to investigate whether any significant
differences were exhibited in teachers’ satisfaction with their colleagues among the securely
attached individuals (M = 20.65, SD = 3.01) and the insecurely attached individuals (M = 19.65,
SD = 2.94) (see Table 26). The results of the analysis showed that the two groups differ
significantly in terms of their scores in their satisfaction with their colleagues F(1,156) =4.11, p
= 0.04, as presented in Table 27.

Further one-way ANOVA was performed to compare the effect of four different
attachment styles on teachers’ satisfaction with their colleagues. The corresponding satisfaction

score was measured in teachers with secure attachment style (M = 20.65, SD = 3.01), dismissing
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attachment style (M = 19.85, SD = 2.99), fearful attachment style (M =19.39, SD =2.77) and
preoccupied attachment style (M = 20.18, SD = 3.36) (see Table 28). The application of one way
ANOVA showed that attachment style does not have a significant effect on teachers’ satisfaction
with their colleagues, F(3,154) = 1.78, p = 0.153, as presented in Table 29.

Thirdly, the impact of attachment style (secure / insecure) on teachers’ satisfaction with
the nature of their profession was studied through the application of one-way ANOVA. The
analysis revealed a significant impact of attachment style on teachers’ satisfaction with their
profession F(1,156) =10.13, p = 0.002 between the group with secure attachment (M = 17.70,
SD =2.01) and insecure attachment (M = 16.60, SD = 2.12). Results are presented in Tables 30
and 31.

Further investigation through one-way ANOVA measured teachers satisfaction with their
profession between individuals possessing four attachment styles, namely secure attachment (M
=17.70, SD =2.01), dismissing attachment (M = 16.55, SD = 2.26), fearful attachment (M =
16.61, SD = 1.74) and preoccupied attachment (M = 16.64, SD = 2.90) (see Table 32). There was
a significant difference in satisfaction with their profession among the four attachment groups at
the p <0.05 level, Welch(3,51.80) = 3.59, p = 0.020. According to the post-hoc comparisons with
Bonferroni correction, the securely attached group of teachers had significantly higher levels of
satisfaction with their profession compared to the fearful group (p = 0.034).

Fourthly, ANOVA was conducted to compare the effect of attachment style on teachers’
satisfaction with their relationship with their students. Comparisons were made between the
secure (M =12.26, SD = 1.53) and insecure (M = 11.59, SD = 1.54) individuals (see Table 33). A
significant effect of attachment style on satisfaction with the teacher-student relationship among

Greek educators was revealed F(1,156) = 6.93, p = 0.009, as presented in Table 34.
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Furthermore, one-way ANOVA was applied to measure teachers’ satisfaction with their
relationship with their students in the following four groups of attachment style: educators with
secure attachment style (M = 12.26, SD = 1.53), dismissing attachment style (M = 11.65, SD =
1.23), fearful attachment style (M = 11.61, SD = 1.39) and preoccupied attachment style (M =
11.50, SD = 2.13) (see Table 35). The analysis concluded that there was a non-significant
difference in educators’ satisfaction with their teacher-student relationship between the four
groups F(3,154) =2.32, p = 0.078, as presented in Table 36.

Finally, a one-way ANOVA was performed to determine whether there is a difference in
mean scores of teachers’ satisfaction with their school between securely attached (M = 10.77, SD
= 2.64) and insecurely attached (M = 9.77, SD = 2.48) teachers (see Table 37). The analysis
revealed a significant impact of attachment style on teachers’ satisfaction with their school
F(1,156) =5.66, p=0.019, as shown in Table 38.

Further one-way ANOVA was performed in order to study the impact of attachment style
on teachers’ satisfaction with their school. The corresponding satisfaction subscale score was
measured between the four groups: educators with secure attachment style (M = 10.77, SD =
2.64), dismissing attachment style (M =9.05, SD = 2.91), fearful attachment style (M = 10.03,
SD =2.22) and preoccupied attachment style (M =9.73, SD = 2.69) (see Table 39). The analysis
revealed a marginally non-significant effect of attachment style on teachers’ satisfaction with

their school F(3,154) = 2.64, p = 0.051, as presented in Table 40.
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Discussion

Teaching is classified among the professions where there is provision of care, support and
guidance to others. The student-teacher relationship lies in the centre of the educational process
and educators’ mental health is crucial for the quality of the education provided. The importance
of teachers’ well-being has been highlighted throughout this study. Taking into consideration the
national and international political, social and financial conditions at this point in time, which
bring about even more challenges for teachers, the present research study aimed to explore a gap
in the existing literature concerning vulnerability factors and specifically adult attachment
orientation, for the development of stress and the experience of increased burnout and lowered
job satisfaction among Greek teachers. Greek educators teaching any subject in primary and
secondary education from both public and private schools employed in the current academic year
were included in the research.

As it has been outlined throughout the study, research into other professions, especially
within the field of health care and human service provision, has shown that adult attachment
orientation can play a significant role in the experience of burnout and job satisfaction. Overall
the findings of this study suggested that, as hypothesised, adult attachment is a significant
predictor of the levels of both burnout and job satisfaction among Greek teachers.

Research Hypothesis 1

The first hypothesis of the present research was related to professional burnout. More
specifically, it was hypothesised that attachment anxiety and avoidance would be significant
predictors of burnout in Greek teachers. The hypothesis was supported in its largest part. All the
regression models involving attachment anxiety and avoidance as predictors of the three

dimensions of burnout, namely emotional exhaustion, depersonalisation and personal
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accomplishment, were significant. However, attachment anxiety was the only predictor to reach
the significance level for two out of the three dimensions of the construct, namely for emotional
exhaustion and depersonalisation.

The findings of the present study in regards to the capacity of attachment anxiety to
predict the levels of burnout is supported by existing literature, which outlines anxious
individuals’ vulnerability towards personal distress when they are asked to care for others’ needs
(George & Solomon, 1999).

When faced with a situation that provokes distress, a securely attached individual
acknowledges it, searches, organises, enacts instrumental constructive actions and seeks
emotional support from other people according to Mikulincer et al. (1990). When secure
individuals find themselves in stressful situations they are more likely to rely on problem-
focused strategies and seek social support.

On the other hand, according to Bowlby (1969), attachment anxiety indicates a style in
interpersonal relationships, which seems to be rather stable and long-lasting. As it has already
been mentioned, attachment anxiety relates to a person’s concern and anger towards the
attachment figure’s availability. In adulthood a history of anxious attachment translates to an
intense need for others’ approval, along with the angry devaluing of other people, as well as an
excessive fear and anger at possibly being rejected and abandoned (Brennan et al., 1998). On this
basis, anxious individuals are more likely to direct their attention towards their distress
(Mikulincer et al., 1993). Recent studies across various occupational fields have shown that
dysfunctional interaction patterns at the workplace are more likely to be exhibited among people
possessing an anxious attachment style, which makes them more susceptible to the experience of

burnout (Burrell et al., 2009; Maunder et al., 2006).
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A negative self-evaluation and a negative evaluation of their coping resources is
characteristic of anxious individuals, who resort to ineffective energy management strategies for
handling their distress (Mikulincer & Shaver, 2007). In addition, they waste their resources in
trying to draw attention to themselves and to obtain the approval and support of others.
According to Reizer (2015), individuals who pursue others’ attention and approval in the
workplace without success are more likely to experience a lowered level of wellbeing. As a
consequence, emotional regulation poses a challenge for these individuals, which leads them to
underperformance. These anxiously attached employees are more likely to ignore their stress, fail
to understand the sources of stress and burnout, potentially turn to drugs, preoccupy their minds
with the various aspects of the problem and try to come up with distractions, whereas they seem
less likely to explore the positive facets of a specific situation (Pines, 2004).

In this sense, our study concludes that the anxiety dimension of attachment may be
viewed as a personal vulnerability factor that can potentially promote the occurrence of
emotional exhaustion and depersonalisation and therefore result to burnout, in line with past
research (Kokkonen et al., 2014; Virga et al., 2019).

Whereas attachment anxiety was a significant predictor of burnout in Greek teachers for
the dimensions of emotional exhaustion and depersonalisation in line with past research,
attachment avoidance did not reach the significance levels for burnout in the regression analysis.
Existing literature on attachment avoidance has provided us with less consistency compared to
attachment related anxiety. Several studies have reported significant positive correlations
between avoidantly-attached individuals and their level of burnout (Falvo et al., 2012; Pines,
2004), yet other studies have yielded no significant results (Burrell et al., 2009; Maunder et al.,

2006).
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Individuals possessing different types of insecure attachment react to stress in different
ways and this could provide us with a possible explanation for the aforementioned results. As it
has already been outlined, both insecure types waste their valuable resources when faced with
stressful circumstances, however they do so in a differing manner. Even though both insecure
types appear to be related to stress and burnout, they engage in different coping strategies. More
specifically, anxious individuals are more focused on their own distress and have a tendency
towards the adoption of emotion-focused coping strategies (Mikulincer & Florian, 1995). The
result is that an anxious attachment style is associated with a negative appraisal of an
individual’s coping resources and of one’s self.

Anxiously attached individuals tend to hyperactivate their negative emotions, whereas
avoidantly attached individuals suppress their negative emotions (Ronen & Mikulincer, 2009).
Individuals who score high on attachment related avoidance have concerns about their level of
self-reliance, their emotional distancing and their comfort with closeness. They display a
tendency to possess a negative image of other people and an intense fear of being dependent on
them (Brennan et al., 1998). According to attachment literature, avoidant individuals assume that
others will not be available in distressful situations and therefore they have a tendency to exhibit
a detachment from the tasks themselves and from significant figures (Mikulincer & Shaver,
2007). In this sense, they are more likely to create a cognitive and emotional distance from the
sources of stressful situations. Those scoring high on attachment avoidance block awareness and
any cognitive access to distressful circumstances and devalue their need for others, as their
defence (Mikulincer et al., 2009). They opt for the minimisation of their problems in order to
prevent averse emotional experiences (Virga et al., 2019). In this sense, avoidant individuals

could be disengaged, but not necessarily burned out. Teaching entails situations that provide
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caregiving and support of others and in this context, individuals’ avoidance could serve as a
protective factor that leads to their disengagement, and not necessarily their burnout. However,
when the exposure to stress is prolonged and chronic, the defences of avoidantly-attached
individuals could potentially break down and they could experience powerful negative emotions
coming to the surface (Kokkonen et al., 2014).

Obviously, both anxious and avoidant persons encounter similar struggles in their
workplace, however as explained, they seem to be distinguished in terms of the coping strategies
they employ in order to handle their distress. Avoidant individuals use coping strategies in which
they distance themselves and disengage. They minimise the display of emotions, they deny their
negative affect or past memories and they devalue the occurrence of events that may bring about
difficult feelings (Mikulincer et al., 1990). Anxiously attached individuals are hypervigilant to
sources of distress, whereas avoidantly attached ones divert difficult feelings from awareness.
Individuals with high scores on attachment anxiety experience ambivalence in their
relationships; on one hand, they fear being abandoned, on the other they seek working with
others (Mikulincer et al., 1993). This ambivalence lies in the root of their vulnerability to
burnout. Overall, this research suggests that adult attachment orientation affects teachers’
response to stress and therefore contributes to their likelihood for the development of burnout.
Research Hypothesis 2

The second hypothesis of this study investigated the impact of teachers’ attachment style
on their levels of experienced professional burnout. More specifically, it was hypothesised that
Greek teachers’ secure attachment style would be negatively associated with their burnout,
whereas Greek teachers’ insecure attachment, namely anxious or avoidant, would be positively

associated with the levels of their experienced burnout. In the context of the afore-mentioned
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investigation, one-way ANOVA was carried out exploring the relationship between individuals’
attachment orientation, either secure or insecure, and the three different dimensions of burnout,
namely emotional exhaustion, depersonalisation and personal accomplishment. This analysis
revealed significant differences between the two attachment styles in all three dimensions of the
construct of burnout, with secure individuals experiencing lower levels of emotional exhaustion
and depersonalisation and higher levels of personal accomplishment compared to the insecure
ones, fully in line with the original hypothesis.

This finding seems to be supported by past research across various occupational fields.
Pines (2004) across five different studies involving individuals from different cultures and
occupations found with consistency that securely attached individuals are negatively correlated
with burnout, whereas those insecurely attached were positively correlated. Or to put it
differently, the more secure style individuals possess, the less likely it is that they will experience
burnout.

Securely attached individuals possess enhanced interpersonal ties, as well as coping
mechanisms and skills. They experience stronger feelings of personal worth and a heightened
sense of self-efficacy. It is through these emotions and skills-set that anxiety may be reduced and
helpful strategies for managing environmental stressors may be developed, leading to enhanced
emotional adjustment (Bowlby, 1980). Furthermore, Mikulincer et al. (1990) proposed that
individuals’ responses to stressful situations could be determined through a set of rules governed
by attachment working models. Attachment experiences in earlier years have contributed to the
development of cognitive schemata, which could affect the way individuals respond to stress and
subsequently the ways in which they cope with distress, as well as their level of emotional

adjustment under various conditions.
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Past research within different areas has shown that emotional adjustment is negatively
influenced by insecure attachment. In a study by Kobak and Sceery (1988), it was found that
avoidantly and ambivalently attached individuals experienced more anxiety and showed more
hostility compared to the securely attached ones. In another study by Collins and Read (1990),
the perceptions of human nature overall, and the social world specifically, that these individuals
possess were found to be more negative and mistrusting. Additionally, avoidantly attached
individuals were less likely to reach out to their partners in order to be reassured when placed in
anxiety provoking situations (Simpson et al., 1992) and anxiously attached individuals possessed
a more negative self-image compared to the securely attached ones (Collins & Read, 1990). In
general, insecure attachment has been linked to loneliness, a fear of being negatively evaluated,
negative affect and the development of various physical symptoms (Hazan & Shaver, 1987;
Hazan & Shaver, 1987; Mikulincer et al., 1990). From the above discussion, it is implied that
insecure people seem to be at greater risk to find themselves in situations in which they are less
equipped to cope and therefore they are more likely to experience stress and burnout.

On the basis of Bowlby’s attachment theory, a secure attachment style experienced in
earlier years allows adults to enter their profession holding realistic expectations and contributes
to their capacity towards positive appraisal of circumstances that may lead to burnout, allowing
them to cope with these situations constructively. According to Pines (2204), these individuals
display a higher tendency to look for positive aspects in stressful situations and a lower tendency
to ignore the causes of burnout.

On the contrary, insecurely attached individuals with insecure working models of
attachment are more likely to go into their profession holding unrealistic expectations and to

engage in poor coping when faced with burnout-causing conditions leading to the experience of
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higher levels of burnout. The mechanism behind their poor coping derives either from their
excessive obsession with these stressful situations for anxious individuals, or from their tendency
to avoid them for avoidant individuals (Mikulincer & Florian, 1995). Insecure people exhibit a
lower tendency to engage in active attempts towards problem solving and a higher tendency to
avoid problems or collapse when faced with problematic situations. More specifically, anxious
people tend to ignore the causes of burnout, engage in substance use and make an effort to find
distractions. Avoidant individuals tend to talk less about their problems and they are more likely
to try to leave from distressing situations.

Securely attached people in a sense possess a secure base that they have obtained through
their early attachment experiences. This constitutes for them a personal resource that they can go
back to for the facilitation of managing future situations that cause distress. This personal
resource can be expressed through optimistic expectations, a strong sense of control and the
confidence to seek help and support from others when in need (Collins & Read, 1990). In the
case of secure attachment, early experiences have taught individuals that life adversities, even
though they may be difficult, they can be managed, in this way facilitating the absorption of
emotional distress and the development of a rather stable constructive attitude (Mikulincer et al.,
1993).

On the other hand, in the case of insecurely attached individuals, early attachment
experiences have contributed to a feeling of personal inadequacy in the relief of a person’s own
distress (Bowlby, 1980). A generalised working model may be developed in line with these
experiences making life adversities seem more threatening and uncontrollable in an exaggerated

manner. A feeling of smallness and helplessness is coupled with the absence of support from
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others, which would otherwise be supplied by secure attachment bonds, thus leading to an
impaired ability to handle stress and adversity and resulting in burnout (Mikulincer et al., 1993).

Finally, one-way ANOVA was performed in the context of this study across the three
different insecure attachment styles. Burnout, as measured by the emotional exhaustion and
depersonalisation subscales, negatively related to secure attachment and positively related to the
fearful and preoccupied attachment styles. In contradiction to the expectations, no association
was found between dismissing attachment and burnout on any dimension.

Past research findings on the association between the three insecure types and burnout
have been rather contradictory. In a study by Vanheule and Declercq (2009) it was found that
both fearful and preoccupied attachment styles are related to increased levels of burnout stating
that these styles correspond to the anxious and avoidant styles according to Pines (2004) and in
this sense they are confirming her results. On the other hand there was no association between
the dismissing attachment style and burnout, in line with this research study.

In a cross-sectional observational study by Obeid et al. (2019) involving 789 subjects, all
three attachment styles, namely fearful, dismissing and preoccupied were associated with the
experience of increased burnout, increased levels of alexithymia, alcohol use disorder,
depression and suicidal ideation. In the context of this study, the secure and three insecure styles
were distinguished mainly in terms of differing levels of emotional intelligence, suggesting that
secure individuals possess enhanced intrapersonal skills, like self-awareness, self-esteem and
self-actualisation in comparison to the insecure styles. Additionally, the fearful and preoccupied
styles, which share the feature of attachment anxiety, were strongly associated with depression
and anxiety. People who score high on attachment anxiety regulate their emotions in a

hyperactive manner by being constantly apprehensive of self-threats. They experience negative
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feelings more intensely, they bring about negative memories more easily and struggle to suppress
their negative emotions. This study also showed that fearful, dismissive and preoccupied styles
are associated with increased levels of work fatigue experienced both emotionally and physically
compared to the secure style. Within this study, secure attachment was negatively associated with
all dimensions of burnout, preoccupied and fearful attachments had a positive relationship with
all burnout components and dismissing attachment was negatively associated with
depersonalisation solely.

The types of relationships that a person develops are determined by the mental
representations that they possess in relation to the self and others, as are the types of responses
that are evoked by him or her from their environment. In this sense, securely attached individuals
are characterised by a positive model of self; they are therefore more likely to seek support and
obtain it, in this way confirming their internal working model. Insecurely attached individuals on
the other hand are more likely not to ask for support and subsequently not get it (Bartholomew &
Horowitz, 1991).

More specifically, dismissive individuals tend to use disabling strategies when they are
found in distressful situations. They disengage from their feelings and possible social support.
This fact could contribute to a distorted view of their feelings. They consider themselves as self-
sufficient, not vulnerable to or needing of close relationships. They seek less intimacy and tend
to handle rejection by creating a distance from other people, which could function as a protective
factor in the lived experience of emotional exhaustion and their sense of personal
accomplishment, but leading to higher levels of depersonalisation, as suggested by the present
study. On the other hand, the literature suggests that individuals with a fearful attachment style

are characterized by decreased self-esteem and a low internalised sense of self-worth. Moreover,
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they experience a lack of social security, and close relationships pose challenges for them and
therefore they avoid them. They avoid intimacy, which decreases their chances of creating
supportive relationships that might alter their working model of others (Grigoriadou & Kleftaras,
2017). The experience of low self-esteem coupled with the absence of supportive relationships
with others can lead to the development of burnout.

Individuals with a fearful attachment style feel that they are not worthy of love and they
possess negative expectations regarding other people’s opinion of them. They consider others as
untrustworthy and rejecting and therefore they escape these difficult emotions by avoiding close
contact in order to avoid being rejected. However, they also depend on others to a great extent in
order to maintain a positive self-image and crave for their approval. The tension created from
needing to be dependent on others and fearing that others will harm them is a constant dilemma
for fearful individuals and is in itself a significant source of stress that can lead to burnout
(Bartholomew & Horowitz, 1991).

Preoccupied individuals also experience increased anxiety in their close relationships,
and they tend to make constant efforts to gain others’ acceptance so that they can feel good about
themselves. They often find themselves in confusion using controlling behaviors and feeling
angry towards the very people that they strive to elicit care from (Riley, 2010). Allen et al. (2005)
provide an interesting description of the relentless and exhausting state in which preoccupied
individuals find themselves: the relationships that these individuals so desperately engage in are
actually the main source of the distress that they fail to regulate.

For fearful and preoccupied individuals fearing the loss of a significant relationship can
prove a very important stressor, including the loss of interpersonal relationships within the

workplace and work itself. This could lead to over-investment (workaholism) or a need for
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continuous validation through performance having a specific objective in sight: maintaining
important relationships. This fear of employees and especially teachers, can be triggered by
inappropriate or challenging relationships with their students or their colleagues, as well as by
objective work difficulties posed by the teaching profession and even though it is true for all
employees, it is disproportionately prominent in these insecure individuals and could trigger
defensive over-engagement. In this sense, burnout could be perceived as resulting from
compulsively and excessively trying to maintain an important relationship that is seen as
insecure, or decrease the fear of losing the relationship (PSeni¢ny & Perat, 2020). The above
indicate that the aforementioned groups have a stronger need for self-care and support tailored to
their needs.
Research Hypothesis 3

In the context of the third hypothesis of this study, it was hypothesised that adult
attachment orientation would be able to predict the levels of Greek teachers’ job satisfaction. The
regression model involving attachment anxiety and avoidance as predictors of overall job
satisfaction, as well as predictors of the five subscales of the TSI (except the “satisfaction with
the school” subscale) were significant. This implies that insecure attachment styles in general are
significant predictors of the measures of satisfaction. Under this perspective the aforementioned
hypothesis is supported. On the other hand, attachment anxiety and attachment avoidance in the
majority of cases did not have a significant unique contribution on the prediction of the outcome
measures. Therefore, attachment anxiety and attachment avoidance did not play a special role on
the prediction of satisfaction in the context of this study. Instead, the presence of increased

insecure attachment levels in general was the critical factor.
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Past research on the effect of attachment styles on job satisfaction has been somewhat
contradictory. A study of 125 employees by Tziner et al. (2014) found that attachment styles are
not associated with job satisfaction per se, but they are only associated with their intent to
maintain or leave their job position. Schirmer and Lopez (2001) in their study of 117 university
employees reported that attachment styles were not related significantly to job satisfaction
scores, however found an interesting pattern of low anxiety and high avoidance predicting job
satisfaction. In other words, higher job satisfaction scores among employees are witnessed
among workers experiencing less anxiety around interpersonal rejection and less investment in
the formation of close relationships.

On the other hand, there is a vast pool of literature associating attachment styles to levels
of experienced job satisfaction. In a study of 219 depressed workers within the information
technology industry, scores on anxious attachment were significantly correlated with
dissatisfaction with relationships, and with their freedom in the selection of their own work
methods. Scores on avoidant attachment significantly correlated with dissatisfaction in terms of
hours at work, colleagues, the attention granted to worker initiatives by management and overall
work dissatisfaction (Hardy & Barkham, 1994).

Hazan and Shaver (1990) reported that secure individuals experience higher levels of
overall job satisfaction, they have a positive image of themselves as employees and they have
confidence in their evaluation from their colleagues. In contrast, the anxious ones expect lower
ratings from their colleagues and the avoidant ones additionally give themselves lower ratings on
work-related performance. Securely attached subjects report less fears related to their job and
fewer worries associated with their job performance and their evaluation by colleagues. They

engage in habits that do not place their health or their relationships in jeopardy and they function
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in their workplace without being primarily interested in pleasing or avoiding others, as they are
not distracted by worries around their unmet attachment needs.

Based on attachment theory, attachment styles do not constitute a personality
characteristic or a psychoanalytic residue from the early childhood years that has a long-lasting
effect in time; it constitutes a way of interacting with others. Attachment styles are construed
within the interpersonal arena and they combine structures of expectations, emotions and
interpersonal interactions (Kagétoiog, 2005).

Work environments, and especially schools, are filled with important interpersonal
challenges. In this sense, they constitute a risky condition for numerous people (Bluestein &
Prizes, 1995). Anxiously attached teachers may prefer working with others rather than alone,
they may feel that their work is not appreciated or recognised to a satisfactory degree and they
may tend to become over-obligated in their effort to please others. They may daydream about
being successful and praised and fear failure and loss of self-esteem. Additionally, they are
constantly preoccupied with concerns around their attachment issues, which distract them and
interfere with their ability to complete projects, to meet deadlines and therefore to reach higher
performance. They may feel underappreciated and experience fear of being rejected for not
performing to high standards. Avoidantly attached individuals on the other hand have a strong
preference for working alone and may try to avoid interactions with others and socialising or
developing close relationships through the use of work as an excuse. They have a tendency to
undervalue their job performance. They may approach work compulsively and engage in work
during vacation time, experience nervousness when they are not working or work at the expense

of their own health or their relationships (Hazan & Shaver, 1990).
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In yet another study by Krausz et al. (2001) the afore mentioned findings are replicated
reporting significantly higher satisfaction among the securely attached group in comparison to
the insecure group. These findings provide support towards the claim that secure attachment in
general is advantageous in mastery of environmental challenges and events (Bluestein & Prizes,
1995), and equips individuals with higher adaptability to changes and stress-evoking
circumstances (Mikulincer et al., 1993).

Under a different note, secure individuals use strategies for regulating their emotions,
which assist them in minimising their stress. Their heightened sense of self-esteem helps them to
adjust more easily to their social surroundings and feel safer (Simpson, 1990). The job
satisfaction of teachers depends on the development of meaningful relationships with their
students, on the development of social relationships with their colleagues and on their
participation in decision-making processes; in all these conditions there is requirement for the
existence of well-formulated social skills (Zembylas & Papanastasiou, 2006). Secure individuals,
who depend on themselves and feel comfortable in the presence of others, are more cooperative
and report being more satisfied from their interpersonal relationships. They believe that they
possess better mechanisms for problem solving or dealing with difficulties and they report lower
levels of stress. Insecure individuals on the other hand display higher levels of stress and
emotional strain (Feeney, 1995). Avoidant individuals have been linked with the oppression of
negative emotions, which has also been linked with the emergence of carcinomas (Kotler et al.,
1995). A recent study in Great Britain and Greece has shown that the anxious attachment style is
linked with higher levels of stress (Kafetsios, 2000) and past research confirms that attachment
styles play a significant role in mental health and have predicting capacity in variables such as

stress and depression (Priel & Shamai, 1995). As a conclusion, the findings of this study in line
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with past literature indicate that attachment styles influence problem solving processes, emotion
regulation mechanisms and the exercised ways of interacting with others and in this way have an
effect on the experienced levels of job satisfaction.

Research Hypothesis 4

In the context of the fourth hypothesis of this research, it was hypothesised that the secure
attachment style would be positively associated with Greek teachers’ job satisfaction, whereas
the insecure style (either anxious or avoidant) would be negatively associated with their job
satisfaction. ANOVA was performed involving the score on teachers’ overall job satisfaction, as
well as the score on the five subscales relating to the principal, the colleagues, the relationship
with their students, the nature of the teaching profession and the school. In line with our
hypothesis, there were significant differences between the secure and insecure groups on all
scales and subscales, except for the scale involving the satisfaction from the principal. A further
ANOVA was performed involving the secure and the three insecure attachment styles, namely
fearful, dismissing and preoccupied. The analysis revealed significant differences only between
the secure and the fearful group in terms of the overall job satisfaction, the satisfaction with the
principal and the satisfaction with the nature of the profession, partly in line with our original
hypothesis.

The results of this study in terms of the fourth hypothesis are supported by available
literature. Overall, past research has shown that secure attachment is associated with higher
career satisfaction, and in general with higher levels of life satisfaction. This finding seems to be
consistent across occupational fields, possibly explained by the quality of interpersonal
relationships of securely attached individuals which are characterised by healthy and positive

connections, entailing trust, sharing and mutual support (Wise et al., 2022), as already detailed.
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In this sense, this study builds on the centrality of personal relationships in the experience of
work-related well-being. Additionally, attachment orientation has been associated with
employees’ ability to achieve a balance between work and personal life, with secure individuals
experiencing a higher level of positive work-life balance (Sumer & Knight, 2001).

According to Wise et al. (2022) secure individuals under conditions of heavy workload
do not only engage in support-seeking behaviors resulting in the experience of lower levels of
occupational stress, as already mentioned, but they also possess an ability to interpret difficult
circumstances in the workplace as opportunities for growth. The secure attachment style has
been associated with higher levels of trust in managers and colleagues, which is in line with
research suggesting greater confidence in people’s good intentions among securely attached
individuals (Mikulincer & Florian, 1995). In this sense, secure teachers are more likely to share
their goals, driven not only by the creation of a sense of security, but mainly by the creation of
intimacy with their students and their colleagues.

On the other hand, in a recent study by Ronen and Mikulincer (2012) employees’
attachment anxiety and avoidance were not only related to decreased levels of job satisfaction,
but it was shown that workers’ attachment insecurity contributed to their satisfaction from work
above and beyond the attachment anxiety of their managers. As already mentioned, anxiously
attached individuals have a tendency to suffer from lower levels of self-esteem, which leads to
their indecisiveness and lack of assertiveness (Mikulincer & Shaver, 2007). These features can
place anxiously attached teachers in a difficult position when they have to face challenges in
their interaction with their students and the management of the classroom. Their sense of
worthiness is very fragile and relies to a great extent on the approval of others (Bartholomew &

Horowitz, 1991), leaving them more exposed to the challenging and at times confrontational
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behavior of primary school children, and more so of teenagers. Additionally, insecurely attached
teachers will not engage in the formation of a supportive network at the workplace, as they avoid
seeking support from others. In this sense, they are left to handle the challenges posed by their
profession alone, which contributes to their feelings of weakness and helplessness. Afterall, the
nature of the teaching profession dictates that teachers manage their classroom in solitude and
they need to rely on their personal resources and capabilities to realise the educational process.
All these conditions can lead to difficulties in coping with the everyday responsibilities and
strains that the teaching profession entails, thus leading to the experience of lowered levels of job
satisfaction.

In terms of the three insecure attachment styles, past research has been less consistent in
regards to the significance of the associations between job satisfaction and the different styles.
For example, in a study by Cranshaw and Game (2010), it was reported that dismissing and
fearfully attached individuals exhibited lower career satisfaction and trust in other people. In a
longitudinal study by Vasquez et al. (2002) examining the effect of attachment orientation on
work and family life of young children’s parents, the fearful attachment style was highlighted, as
it was found that it poses many difficulties in several work domains. More specifically, fearfully
attached men and women, holding an unlovable attitude towards themselves and considering
other people as untrustworthy, reported more role overload and fewest work rewards compared
to all other styles, with the scores for the dismissing and preoccupied styles situated in the
middle, between the secure and fearful groups.

In a recent study of employees in private institutions in Turkey by Wise et al. (2022) the
dismissing style was linked to successful outcomes in workplace settings due to its shared

characteristics with the secure style in terms of employees’ self-image and ego strength. In the
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context of the afore-mentioned study, a positive association was reported between the secure and
dismissing styles and job satisfaction, suggesting that their shared characteristics may serve as
protective factors when employees are presented with challenges in the workplace, especially
when they are working in conditions of larger macro-level economic insecurity. This point could
lie behind the absence of any significant differences involving the dismissing attachment style
resulting from this study. They reported no significant differences between the remaining
insecure styles.

Moreover, in a study by Ein-Dor et al. (2012), avoidantly attached individuals were
associated with more career successes, in occupations that reward independence and autonomy
and are characterised by the provision of limited immediate support. Additionally, research
suggests that a dismissing style may serve towards the promotion of resilience in conditions
where individuals are exposed to chronic stress linked to social inequalities (Bartley et al, 2007)
as a defence to protect one’s ego.

As a conclusion, it has been suggested that insecure-dismissing individuals may possess
similar features to securely attached individuals, which serve as protective factors and may lead
to the inexperience of lowered job satisfaction for teachers. They possess a positive self-image
and potentially greater resilience, they distance themselves and they attempt to avoid anxiety by
relying on self-sufficiency and minimising distress. Research has shown that these features may
be more prominent in conditions of social and economic insecurity (Wise et al., 2022). This point
is very relevant for the case of Greece due to the economic instability that it has faced over the
last 20 years, and even more relevant for the teaching profession that has been affected to a great

degree by the country’s political and economic crisis, especially in terms of public education.
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On the other hand, research suggests that preoccupied individuals are greatly concerned
over rejection and being evaluated by others (Hazan & Shaver, 1990). Additionally, they tend to
worry more about relationships at work, they generally experience more stress, higher levels of
burnout and lower levels of satisfaction in the workplace and tend to use less emotion-focused
mechanisms under stress (Fraley & Shaver, 2000). This was not confirmed by the present study.
Preoccupied teachers perceive themselves as unlovable or unworthy, however experience other
people as accepting and in this sense may be striving for the acceptance of their students, parents
and colleagues. It could therefore be that preoccupied teachers place themselves in a position of
vulnerability, where they are more yielding and they force themselves to feel satisfied from their
work and from the team of colleagues with which they cooperate, whereas in reality they may be
experiencing mostly negative feelings in the workplace.

Research has shown that there is an association between attachment style and an
individual’s affect, social functioning and quality of the process of cognitive appraising. The
dismissing style has been found to be linked to decreased positive states of well-being and a
preference towards maintaining one’s solitude, whereas fearfully attached individuals have been
shown to possess a greater likelihood for the perception of being rejected by others, when
compared to the secure style (Sheinbaum et al, 2015). Fearful individuals experience more
distance in their interpersonal relationships, lower emotional intensity, rely on partners to a
smaller degree, do not pay attention to distress indicators and display a larger reservation to share
personal information (Monteoliva et al., 2012). For fearful teachers, the workplace is considered
an arena where social interaction is avoided and psychological independence is maintained
(Brennan et al., 1998). Fearful and dismissing individuals have been associated with a lack of

trust in the workplace (Cranshaw & Game, 2010). Coupled with the absence of support-seeking
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behaviors and the emotional distancing between the self and other people (Mikulincer & Florian,
1995), fearful teachers can be led to experience lower levels of job satisfaction, as supported by
this study.
Limitations of the Study

Several limitations should be taken under consideration in the interpretation of this
study’s results. The representativeness of the sample could be placed under consideration based
on the fact that participants were recruited on a voluntary basis and not randomly. Additionally,
the recruitment method involved online posts on social media, implying that participants would
need to possess some level of technical expertise and a presence on social platforms, which may
not always be the case especially for more mature teachers working in the public sector.
Therefore, we could speculate that those who did not take part in the survey may be
characterised by rather different features compared to the individuals who did. It is significant for
future studies to implement strategies and measures that will allow reaching those teachers that
did not participate in the current study, so that a comprehensive view of the characteristics of
Greek teachers may be obtained. Additionally to quantitative methods, clinical interviews may
also assist research in this area to reach a more heterogeneous sample. Moreover, the use of
social media does not allow for any controllability on individuals accessing various social media
groups, even though groups are related to working teachers in Greece. Future studies could
collaborate directly with schools to ensure completion of the survey by currently employed
Greek teachers.

Another limitation relates to self-reporting of participants in this study. Self-report
measures may demonstrate vulnerability to response bias, seeing as through self-assessment the

internal representations of individuals are explored. This makes it impossible to objectively
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verify individuals’ responses and interpretation of findings should be carried out with this in
mind. Future research could work towards the replication of the present study’s results with more
objective methods.

The timing of this study is also of importance. The survey was carried out towards the
start of the academic year. At the beginning of October, Greek teachers should be well adjusted
to their everyday work life, however measures of burnout and job satisfaction may differ towards
the end of the school year when the pressure and the demands of the teaching profession have
accumulated.

Despite its limitations, the present research gives us a comprehensive profile of teachers
in Greek schools. Future research would need to delve deeper in its understanding of factors
affecting the well-being of Greek teachers so that support and intervention programs may be
stimulated both individually and at school level.

Implications

The present research expands our knowledge on the possible antecedents of burnout and
job satisfaction in the field of education and may propose several policy implications for the
prevention of psychological difficulties and the attainment of higher levels of work satisfaction
among Greek teachers. Through its findings, it builds on the accumulation of research suggesting
a shift in the prioritisation of educators’ psychological dispositional characteristics, such as
attachment styles and interactional patterns, within the school setting. This study recognises that
burnout and career satisfaction are influenced by factors other than organisational context and
suggests that teacher success and productivity may be maximised through motivational elements
in job performance. Increasing levels of administrative work load and evaluation processes for

teachers may be falling short in terms of ameliorating the educational process, as this research



PREDICTORS OF TEACHER BURNOUT AND JOB SATISFACTION 92

implies that personal characteristics are of outmost importance for the well-being of educators
and therefore for the success of the education provided in the country.

This study suggests that in order to increase the levels of educators’ well-being, schools
may need to examine adult attachment and teachers’ relational style and work towards building
an interpersonal environment that is characterised by inclusiveness and support. It has been
shown that secure attachment can predict burnout and job satisfaction among Greek teachers
beyond the traditionally expected factors, such as salary and promotion opportunities. Positive
and supportive interpersonal relationships, problem-focused coping strategies and a sense of
personal self-worth and work self-esteem constitute characteristics of securely attached teachers.
Especially in countries like Greece, where there are conditions of challenging financial
circumstances and repeated exposure to social stresses in relation to long-term economic
pressures, teachers with secure attachment are better equipped to manage their distress and
demonstrate better adjustment. The findings discussed highlight how important it is for schools
to provide supervision, training and mental health services to teachers.

The acknowledgement of individual differences in adult attachment orientation provides
insight as to why educators may develop burnout and experience lower job satisfaction compared
to others exposed in the same occupational circumstances. Based on their attachment style,
individuals perceive themselves and others in a specific manner, which can explain these
variations. Insecurely attached teachers display lowered abilities for emotion regulation, coping
with stress and the effective utilisation of social support, which places them at risk for the
development of burnout. The professions of teaching and mental health services provision share
some common characteristics. The most crucial factor and the motivational force behind their

effectiveness lies in the cultivation of interpersonal relationships. For mental health
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professionals, the therapeutic relationship is of outmost importance. Teaching is a profession that
primarily entails and relies on the building of relationships with students, parents, colleagues and
the community making the topic of attachment security even more prominent. Increased self-
awareness of attachment issues for teachers (as for mental health professionals) and of their
relational capacities can help them understand their strengths and limitations in their profession
and manage their relationships more effectively. Those holding insecure attachment styles would
benefit from a better understanding and examination of their reactions to challenging students
and parents and to stress-provoking situations.

Moreover, individuals who acknowledge their own interactional profiles and possess a
clear understanding of the interpersonal and emotional demands of the teaching profession may
be better equipped to reach a well-informed decision to enter the educational profession or not.
Pines (2004) suggested that burnout may be resulting from the repetition of traumatic childhood
experiences in the work setting. Prospective teacher candidates could be presented with
confidential self-assessment tools that would allow them to get a better feel of whether they
would be fitting in a job as teachers.

Additionally, training can prove very useful in educating teachers to acknowledge how
they handle stress and utilise their personal resources when in distress. Psychological
interventions focused on the enhancement of emotional intelligence could be beneficial, such as
psycho-education on how experiences in childhood can affect adult interpersonal styles. The
acceptance and management of negative experiences can be cultivated through interventions
such as mindfulness. Cognitive-behavioral methods could be used in order to educate teachers on
adaptive coping strategies when faced with stressful work circumstances in order to reduce the

risk for negative reactions.
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From the perspective of the school, caution is advised in using the findings of this
research for screening or promotional purposes. This potential use of the relation between
attachment orientation and work variables lies behind the reluctancy of pioneer burnout
researchers to focus on personality characteristics and in this way contributed to the focus on
organisational characteristics behind the emergence of burnout.

The study’s results may be beneficial for principals, supervisors and school mentors in
understanding why certain employees are more open to reaching out to supervision and
mentoring compared to others. Even though avoidantly attached teachers are the ones who would
benefit the most from these processes, they may very well be the ones that distance themselves
from them. Anxiously attached teachers, on the other hand, may need more support from their
school principal or mentors to better understand and handle stressful situations within classrooms
or in their interaction with parents. In general promoting a collaborative approach to work in the
school setting could reduce the impact of stressful circumstances for insecure teachers and
stimulate their engagement. Strategies implemented by the school and teacher training for the
promotion of stress management can be of great benefit for insecure teachers. More important,
however, is the recognition that teachers’ well-being is affected by factors that lie beyond the
organisational context in which they operate in a multi-level interplay of individual-level
attachment variation and school-level structural forces.

Conclusion and Future Research

Regardless of methodological limitations, the findings of the present research support the
role that insecure adult attachment plays in the development of burnout and the experience of
lowered job satisfaction within health and human services professions, and especially among

Greek teachers. There is consistency of these findings with the theory of attachment, which
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supports the notion that early attachment experiences are able to predict social and emotional
functioning in adult life, also involving individuals’ capability to handle stress in emotionally
demanding occupations. The results of this study should not be considered to suggest that adult
attachment outweighs other factors in its importance for the experience of burnout and lowered
work satisfaction. In line with existing research, studies should keep investigating a plethora of
other personal and environmental variables in order to assess individuals, and especially
teachers, who are at increased risk for the experience of negative outcomes at the workplace.

Causality behind the association between attachment style and burnout or job satisfaction
cannot be determined through this study. It could be that a third variable mediates their
association. Several factors related to securely attached individuals have been investigated in the
reduction of the aforementioned risk. Examples include effectively using social support,
communication with supervisors and employing adaptive coping mechanisms (Bartholomew &
Horowitz, 1991; Mikulincer & Shaver, 2007). Future research should explore a variety of
potential mediators, specifically within the field of education. Additionally, longitudinal research
designs can be used, also incorporating more objective measures of attachment, burnout and job
satisfaction. Future studies can also explore the way in which preventive strategies, including
training and supervision, can mitigate the effect of attachment style on adverse psychological
outcomes in the workplace.

Even more importantly, seeing as completely alleviating the experience of heightened
stress and the occurrence of burnout seems highly unlikely for the human nature, further research
should also investigate methods to enhance one’s personal resources in order to reduce risk. Past
research investigating the effect of participating in several daily activities on people’s

relatedness, has demonstrated that the experience of a meaningful talk, the feeling of being
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understood or appreciated and the participation in common and pleasant activities can increase a
person’s well-being (Reis et al., 2000). Future research could aim to investigate those activities
that may contribute to teachers’ sense of belongingness, loyalty and relatedness to the school.
This research could then be used by the government and the ministry of education in order to
provide guidance for recruitment procedures and training initiatives within schools.

Teaching is considered a profession that entails elevated levels of stress, frequently
involving a high emotional charge. Being able to understand adult attachment theory is important
in the comprehension of teachers’ well-being, as well as of all school-based relationships. This
research has been an attempt to investigate individual differences among school teachers in
regards to their psychological well-being at the workplace in order to contribute to the discussion
around possible recommendations for the reduction of burnout and the increase of job
satisfaction among Greek teachers. The undeniable truth is that the Greek educational system has
remained unchanged over too many years, whereas humanity, and especially children, have
evolved beyond our expectations or projections. We have reached a critical point where the
country’s educational system is situated on the edge of being considered irrelevant to Greek
children and teenagers with a high risk of being completely discarded by them as useless.
National and international developments are calling for a major structural change in the Greek
educational system and hopefully this research builds on the factors that should be taken into

consideration in the implementation of this change.
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Table 1

Socio-Demographic Characteristics of the Sample

N (%) (n=158)

Gender

Males

Females

Other

Age (years)

18 — 24 years

25 — 34 years

35 — 44 years

45 — 54 years

55 — 64 years
Family Status
Single

Married

Divorced

Widowed
Educational Background
University graduate
Second bachelor’s degree
Master’s degree
Doctoral degree
Not answered

20.3% (32)
79.1% (125)
0.6% (1)

1.9% (3)
9.5% (15)
21.5% (34)
44.9% (71)
22.2% (35)

22.2% (35)

64.6% (102)
12.0% (19)

1.3% (2)

47.5% (75)
5.7% (9)
43.0% (68)
3.2% (5)
0.6% (1)

Educational Level Currently Employed

Primary school
Secondary school
Not answered
Occupational Status
Permanent teacher
Substitute teacher
Teaching Experience
From 0 to 5 years
From 6 to 15 years
From 16 to 25 years
More than 25 years
Type of School
Public school

Private school
Teaching Specialty
ITE02

ITEO3

ITE04

ITEOS

ITE06

50.0% (79)
49.4% (78)
0.6% (1)

86.7% (137)
13.3% (21)

9.5% (15)
17.1% (27)
50.0% (79)
23.4% (37)

87.3% (138)
12.7% (20)

10.8% (17)
3.2% (5)
1.3% (2)
2.5% (4)
5.1% (8)

114
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ITEO07 0.6% (1)
ITEOS8 1.9% (3)
IIE11 2.5% (4)
ITE60 8.2% (13)
ITE70 32.2% (51)
IIE71 1.3% (2)
I1E79 0.6% (1)
ITE8O 3.8% (6)
I1E81 1.3% (2)
ITES2 3.8% (6)
ITE83 4.4% (7)
ITE84 3.2% (5)
ITE86 10.1% (16)
ITE8S8 0.6% (1)
ITE91 0.6% (1)
Table 2

Cronbach Alpha Coefficient of Main Variables

Variables Cronbach Alpha Coefficient
Attachment Anxiety 922
Attachment Avoidance .900
Attachment Overall .938
Emotional Exhaustion 932
Personal Accomplishment .838
Depersonalisation 765
Burnout Overall .786
Satisfaction with the principal .909
Satisfaction with colleagues 911
Satisfaction with the nature of the profession 197
Satisfaction with the relationship with students T47
Satisfaction with the relationship with the school .893

Satisfaction Overall .890
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Table 3

Descriptive Statistics of Study’s Variables

Variables Mean SD Minimum Maximum
Attachment Anxiety 51.57 17.97 18.00 119.00
Attachment Avoidance 50.72 15.94 18.00 101.00
Emotional Exhaustion 29.12 12.81 9.00 63.00
Depersonalisation 8.51 4.65 5.00 25.00
Personal Accomplishment 46.54 6.77 25.00 56.00
Satisfaction with the school 19.28 3.51 9.00 25.00
principal
Satisfaction with the 20.01 2.99 12.00 25.00
colleagues
Satisfaction with the nature 17.00 2.14 10.00 20.00
of the profession
Satisfaction with the 11.84 1.56 6.00 15.00
relationship with students
Satisfaction with the school 10.13 2.57 3.00 15.00
Total Satisfaction 78.27 8.63 52.00 100.00

SD: Standard Deviation

Table 4

Attachment Dimensions in Predicting Emotional Exhaustion Levels With the Application of
Standard Multiple Regression

t p Vi F df R?
Overall model <.001 11.416 2 128
Anxiety 4.258 <.001 .389
Avoidance -.646 519 -.059

Note: N=158, dependent variable: Emotional Exhaustion

Table 5

Attachment Dimensions in Predicting Personal Accomplishment Levels With the Application of
Standard Multiple Regression

t p B F df R?
Overall model 026 3.745 2 046
Anxiety -1.437 153 -.137
Avoidance -1.094 276 -.104

Note: N=158, dependent variable: Personal Accomplishment
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Table 6

Attachment Dimensions in Predicting Depersonalisation Levels With the Application of Standard
Multiple Regression

t p B F df R?
Overall model <.001 11.052 2 125
Anxiety 2.511 013 230
Avoidance 1.834 .069 .168

Note: N=158, dependent variable: Depersonalisation

Table 7

Descriptive Statistics for Emotional Exhaustion (Secure/Insecure)

Attachment Style M SD

Secure 24.70 9.44

Insecure 31.61 13.79
Table 8

Descriptive Statistics for Emotional Exhaustion (Secure/Dismissing/Fearful/Preoccupied)

Attachment Style M SD

Secure 24.70 9.44

Dismissing 26.20 10.78

Fearful 31.78 12.95

Preoccupied 36.09 16.97
Table 9

Descriptive Statistics for Personal Accomplishment (Secure/Insecure)

Attachment Style M SD
Secure 48.40 551
Insecure 45.50 7.20
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Table 10

Descriptive Statistics for Personal Accomplishment (Secure/Dismissing/Fearful/Preoccupied)

Attachment Style M SD

Secure 48.40 5.51

Dismissing 46.65 6.35

Fearful 45.46 7.17

Preoccupied 44.55 8.15
Table 11

Descriptive Statistics for Depersonalisation (Secure/Insecure)

Attachment Style M SD

Secure 7.00 3.40

Insecure 9.37 5.05
Table 12

Descriptive Statistics for Depersonalisation (Secure/Dismissing/Fearful/Preoccupied)

Attachment Style M SD

Secure 7.00 3.40

Dismissing 8.20 3.75

Fearful 10.46 5.64

Preoccupied 7.50 3.56
Table 13

Attachment Dimensions in Predicting Total Job Satisfaction Levels With the Application of
Standard Multiple Regression

t p Vi F df R?
Overall model <.001 8.560 2 .099
Anxiety -1.561 120 -.145
Avoidance -2.258 .025 -.209

Note: N=158, dependent variable: Job Satisfaction
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Table 14

Attachment Dimensions in Predicting ‘Satisfaction With the Principal’ Levels With the
Application of Standard Multiple Regression

t p B F df R?
Overall model 008 4.968 2 060
Anxiety -1.303  .195 -.123
Avoidance -1.615 .108 -.153

Note: N=158, dependent variable: Satisfaction With the Principal

Table 15

Attachment Dimensions in Predicting ‘Satisfaction With Colleagues’ Levels With the Application
of Standard Multiple Regression

t p B F df R?
Overall model 023 3.864 2 047
Anxiety -1.705 .090 -.163
Avoidance -.832 407 -.079

Note: N=158, dependent variable: Satisfaction With Colleagues

Table 16

Attachment Dimensions in Predicting ‘Satisfaction With Relationship With Students’ Levels With
the Application of Standard Multiple Regression

Attachment Dimensions in Predicting ‘Satisfaction With Relationship With Students’
Levels With the Application of Standard Multiple Regression

t p Vi F df R?
Overall model 047 3121 2 039
Anxiety -.720 472 -.069
Avoidance -1.555 122 -.149

Note: N=158, dependent variable: Satisfaction With Relationship With Students
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Table 17

Attachment Dimensions in Predicting ‘Satisfaction With Nature of the Profession’ Levels With the
Application of Standard Multiple Regression

Attachment Dimensions in Predicting ‘Satisfaction With Nature of the Profession’
Levels With the Application of Standard Multiple Regression

t p B F df R?
Overall model 001 6.970 2 083
Anxiety -1.372 172 -.129
Avoidance -2.070 .040 -.194

Note: N=158, dependent variable: Satisfaction With Nature of the Profession

Table 18

Attachment Dimensions in Predicting ‘Satisfaction With the School’ Levels With the Application
of Standard Multiple Regression

t p B F df R?
Overall model 222 1.518 2 019
Anxiety 214 831 021
Avoidance -1.542 125 -.149

Note: N=158, dependent variable: Satisfaction With the School

Table 19

Descriptive Statistics for Overall Job Satisfaction (Secure/Insecure)

Descriptive Statistics for Overall Job Satisfaction (Secure/Insecure)

Attachment Style M SD

Secure 81.32 8.70

Insecure 76.55 8.14
Table 20

One-way Analysis of Variance for Overall Job Satisfaction According to Attachment Style
(Secure/Insecure)

Source df SS MS F p
Between Groups 1 829.470 829.470 11.914 <.001
Within Groups 156  10861.365  69.624

Total 157  11690.835
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Table 21

Descriptive Statistics for Overall Job Satisfaction (Secure/Dismissing/Fearful/Preoccupied)

Attachment Style M SD

Secure 81.32 8.70

Dismissing 77.30 8.41

Fearful 75.85 6.65

Preoccupied 77.73 11.21
Table 22

Descriptive Statistics for Satisfaction With the Principal (Secure/Insecure)

Attachment Style M SD

Secure 19.93 3.75

Insecure 18.92 3.33
Table 23

One-way Analysis of Variance for Satisfaction With the Principal According to Attachment Style
(Secure/Insecure)

Source df SS MS F p
Between Groups 1 37.098 37.098 3.051 .083
Within Groups 156 1897.086 12.161
Total 157 1934.184

Table 24

Descriptive Statistics for Satisfaction With the Principal
(Secure/Dismissing/Fearful/Preoccupied)

Attachment Style M SD
Secure 19.93 3.75
Dismissing 20.20 3.05
Fearful 18.20 3.07

Preoccupied 19.68 3.85
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Table 25

One-way Analysis of Variance for Satisfaction With the Principal According to Attachment Style
(Secure/Dismissing/Fearful/Preoccupied)

Source df SS MS F p
Between Groups 3 112.932 37.644 3.183 .026
Within Groups 154 1821.251 11.826
Total 157 1934.184

Table 26

Descriptive Statistics for Satisfaction With Colleagues (Secure/Insecure)

Attachment Style M SD

Secure 20.65 3.01

Insecure 19.65 2.94
Table 27

One-way Analysis of Variance for Satisfaction With Colleagues According to Attachment Style
(Secure/Insecure)

Source df SS MS F p
Between Groups 1 36.121 36.121 4113 .044
Within Groups 156 1369.854 8.781
Total 157 1405.975

Table 28

Descriptive Statistics for Satisfaction With Colleagues (Secure/Dismissing/Fearful/Preoccupied)

Attachment Style M SD
Secure 20.65 3.01
Dismissing 19.85 2.99
Fearful 19.39 2.77

Preoccupied 20.18 3.36
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Table 29

One-way Analysis of Variance for Satisfaction With Colleagues According to Attachment Style
(Secure/Dismissing/Fearful/Preoccupied)

Source df SS MS F p
Between Groups 3 47.136 15.712 1.781 153
Within Groups 154 1358.839 8.824
Total 157 1405.975

Table 30

Descriptive Statistics for Satisfaction With the Profession (Secure/Insecure)

Attachment Style M SD

Secure 17.70 2.01

Insecure 16.60 2.12
Table 31

One-way Analysis of Variance for Satisfaction With the Profession According to Attachment Style
(Secure/Insecure)

Source df SS MS F p
Between Groups 1 43.912 43.912 10.132 .002
Within Groups 156 676.088 4.334
Total 157 720.000

Table 32

Descriptive Statistics for Satisfaction With the Profession
(Secure/Dismissing/Fearful/Preoccupied)

Attachment Style M SD
Secure 17.70 2.01
Dismissing 16.55 2.26
Fearful 16.61 1.74

Preoccupied 16.64 2.90
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Table 33

Descriptive Statistics for Satisfaction With Relationship With Students (Secure/Insecure)

Attachment Style M SD

Secure 12.26 1.53

Insecure 11.59 1.54
Table 34

One-way Analysis of Variance for Satisfaction With Relationship With Students According to
Attachment Style (Secure/Insecure)

Source df SS MS F p
Between Groups 1 43.912 43.912 10.132 .002
Within Groups 156 676.088 4.334
Total 157 720.000

Table 35

Descriptive Statistics for Satisfaction With Relationship With Students
(Secure/Dismissing/Fearful/Preoccupied)

Attachment Style M SD

Secure 12.26 1.53

Dismissing 11.65 1.23

Fearful 11.61 1.39

Preoccupied 11.50 2.13
Table 36

One-way Analysis of Variance for Satisfaction With Relationship With Students According to
Attachment Style (Secure/Dismissing/Fearful/Preoccupied)

Source df SS MS F p
Between Groups 3 16.585 5.528 2.319 .078
Within Groups 154 367.137 2.384

Total 157 383.722
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Table 37

Descriptive Statistics for Satisfaction With the School (Secure/Insecure)

Attachment Style M SD

Secure 10.77 2.64

Insecure 9.77 2.48
Table 38

One-way Analysis of Variance for Satisfaction With the School According to Attachment Style
(Secure/Insecure)

Source df SS MS F p
Between Groups 1 36.411 36.411 5.659 .019
Within Groups 156 1003.797 6.435
Total 157 1040.209

Table 39

Descriptive Statistics for Satisfaction With the School (Secure/Dismissing/Fearful/Preoccupied)

Attachment Style M SD

Secure 10.77 2.64

Dismissing 9.05 291

Fearful 10.03 2.22

Preoccupied 9.73 2.69
Table 40

One-way Analysis of Variance for Satisfaction With the School According to Attachment Style
(Secure/Dismissing/Fearful/Preoccupied)

Source df SS MS F p
Between Groups 3 50.928 16.976 2.643 .051
Within Groups 154 989.281 6.424

Total 157 1040.209
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Figure 1

Homoscedasticity and Linearity Assessment for Emotional Exhaustion

Regression Standardized Residual

Figure 2

Scatterplot

Dependent Variable: Emotional_Exhaustion
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Regression Standardized Predicted Value

Presence of Normality for Emotional Exhaustion

Normal P-P Plot of Regression Standardized Residual

Dependent Variable: Emotional_Exhaustion
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Figure 3

Homoscedasticity and Linearity Assessment for Personal Accomplishment

Regression Standardized Residual

Scatterplot

Dependent Variable: PersonalAccomplishment
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Figure 4

Regression Standardized Predicted Value

Presence of Normality for Personal Accomplishment

Normal P-P Plot of Regression Standardized Residual

Dependent Variable: PersonalAccomplishment
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Figure 5

Homoscedasticity and Linearity Assessment for Depersonalisation

Scatterplot
Dependent Variable: Depersonalisation
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Regression Standardized Predicted Value

Figure 6

Presence of Normality for Depersonalisation

Normal P-P Plot of Regression Standardized Residual

Dependent Variable: Depersonalisation
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Figure 7

Homoscedasticity and Linearity Assessment for Job Satisfaction

Scatterplot

Dependent Variable: TotalSatisfaction
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Regression Standardized Predicted Value

Figure 8

Presence of Normality for Job Satisfaction

Normal P-P Plot of Regression Standardized Residual

Dependent Variable: TotalSatisfaction
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Figure 9

Homoscedasticity and Linearity Assessment for Satisfaction With the Principal

Scatterplot

Dependent Variable: SatisfactionPrincipal
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Regression Standardized Predicted Value
Figure 10

Presence of Normality for Satisfaction With the Principal

Normal P-P Plot of Regression Standardized Residual
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Figure 11

Homoscedasticity and Linearity Assessment for Satisfaction With Colleagues

Scatterplot

Dependent Variable: SatisfactionColleagues
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Figure 12

Presence of Normality for Satisfaction With Colleagues

Normal P-P Plot of Regression Standardized Residual

Dependent Variable: SatisfactionColleagues
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Figure 13

Homoscedasticity and Linearity Assessment for Satisfaction With Relationship With Students

Scatterplot

Dependent Variable: SatisfactionStudents
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Regression Standardized Predicted Value
Figure 14

Presence of Normality for Satisfaction With Relationship With Students

Normal P-P Plot of Regression Standardized Residual

Dependent Variable: SatisfactionStudents
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Figure 15

Homoscedasticity and Linearity Assessment for Satisfaction With Nature of the Profession

Scatterplot
Dependent Variable: SatisfactionProfession
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Regression Standardized Predicted Value

Figure 16

Presence of Normality for Satisfaction With Nature of the Profession

Normal P-P Plot of Regression Standardized Residual

Dependent Variable: SatisfactionProfession
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Figure 17

Homoscedasticity and Linearity Assessment for Satisfaction With the School

Scatterplot
Dependent Variable: SatisfactionSchool
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Regression Standardized Predicted Value

Figure 18
Presence of Normality for Satisfaction With the School

Normal P-P Plot of Regression Standardized Residual

Dependent Variable: SatisfactionSchool
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Appendix A
The Purpose of the Study and Informed Consent

J0G EVXAPLOTW BEPUA yLa TNV CUULETOXN 0aG otV épeuva pou! H cuvelodopad oag ival moAUTIUN. Oa
XPELOOTE(TE MEPiTOU 15 AEMTA YL T CUUITANPWON TOU £pWTNUOTOAOYIOU. OL EpWTOELG OTLC OTOLEC
KaAelote va amavtroete adopolVv apxkd Kamola Snpoypadikd otolxeia, omwe nAtkia, ekmaidevon k.a.,
KOl 0TI OUVEXELQ, OL EpWTNOELG adopolV TIG AVTIANPELS, TA cUVALCONUOTA KAL TIC OTACELG OAG OE OXECN
LE TNV gpyacia oag, KaBwG KoL TOV TPOTIO LE TOV OTIOL0 OXeTi{eoTE e AAAOUC avBpWTOUG ota MAaioL
TWV OTEVWV SLATIPOCWTTLKWY OO OXECEWV.

H €peuva gival LEPOC TOU PETATTTUXLAKOU TIPOYPAUMATOC TNG ZupBouleutikng Wuxoloyiag Kal
WuyxoBeparmelag, tou Apepikavikou KoAeyiou EAAGSog- DEREE, tou Ste€ayel n epeuvntpla Ntopiva
KaBBabdia. H emifAedn tng Epeuvag mpaypatomnoleital ano tov Ap. |. Mmepdtn. Ztoxeia
gMKovwviag: iberatis@acg.edu.

MPOKELUEVOU VOl CUMHETEXETE OTNV TOpoUCcA €PEVVA, ival amapaitnto va SwaeTe TN cuykatabeon oag:

o KataAaBaivw otL Ba Stadudaytei n avwvupio pou kat OAeg ol mAnpodopieg ov Ba Swow Ba
napapeivouy andppnteg katl Ba xpnotponotnBoly Povo yLa To oKomd TNG £PEUVAC QUTAG UE TPOTIO
KWELKOTIOLNEVO KOL TIOCOTLKO.

o KataAafaivw OTL 0 OKOTIOC QUTAG TNG £PELVAC ELVOL VA LEAETHOEL TN OXECN AVAUECQA OTOV TPOTIO TIOU
OXETW{OUAOTE LE TOUG AAAOUG 0VOPWTTOUC KAl TNV EMAYYEALATIKA LKavoToinon Kat e€ouBévwan mou
BLwvoupEe oav ekmalSeUTIKOL.

o KataAaBaivw OTL N GUUHETOXN HoU gival eBehovtikr. Asv uTtap)XouV Kivduvol Ttou va cuvSéovtal e
Vv napoloa £épeuva. MapoAauTd, av KATOLEG EPWTNOELS LoU dépouv Suadopia i apnxavia 1 Bewpw
nwe napapLalouy TN aicbnon NS LBLWTKNAG HoU {WAC, LIMOPW VA LNV TLG OIAVTNoWw XWPLg Tepattépw
eneénynon. Emiong, umopw va amoclpw tn cuykotdbeor) pou A va StakoPw ava maca oty ™
CUMUETOXN HOU 0TNV €peuva xwplg kauio enintwon.

o KataAafaivw OtL To 6voud pou dev Ba cupmnepi\ndOei o€ omoladnnote popua, EPWTNUATOAOYLO KTA.
o KataAaBaivw otL auth n épsuva dev meplhapBavet kapia anolnuiwon r apolBn yla tn CURUETOXN
Hou. QOTO0O0 HE TN CUUUETOXH LOU CUVELOHEPW OTNV EUPUTEPN EPEUVA YUPW OTIO TO CUYKEKPLUEVO
B€pa Kal KATaBETW TNV TPOCWTILKN Hou amoyn.

o KataAaBaivw OTL Qv €W OTOLECOATIOTE EPWTHOELG I TTPOPBANUATIOUOUC OXETIKA LE TNV €PEUVA N TN
Sladkaoia TNG, UIMopw va EMKOWVWVHoW KE TRV KUpLla epeuvntpla Ntopiva Kappadia péow tng
nAektpovikig SlevBuvong: t.kavvadia@acg.edu f pe tov emiBAEnovta kaBnyntn Ap. I. Mntepdtn péow
NG NAeKTPOVIKNG SlevBuvong: iberatis@acg.edu.

o H mapovoa peAétn £xel eheyxBel kal eykplBel amod To Institutional Review Board tou Apepikavikou
KoMeyiou EANGSoc — Deree.

‘Exete SLaBAOEL KOl KATOVONOEL TIC Taparndvw Anpodopieg, siote mavw amo 18, epydleote v
TPéYouoa akadnuaikn xpovid otnv mpwtofabuta A dsutepoPaduia Babuida ekmaideuong Kot
OUUUETEXETE OLKELOBEAWC OTNV £peuva;

[ Nau

0 Oy
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Appendix B

Demographic Questions

Oa B€\ape vo CUUTIANPWOETE TA TTAPAKATW Snpoypadlkd otolxeia:
Noapakalw cupnAnpwote to $pUAo oog:

Avtpag

Muvaika

' AMo

r , ,
MPOTIUW VOl LNV aImavtrow

MNowa eival n nAwia oag;
C 18 - 24 xpovwv
25 - 34 xpovwv
35 - 44 xpovwv
45 - 54 xpovwv

55 - 64 xpovwv

5 NS RS B B |

65+ xpovwv
MNota gival n OLKOYEVELAKK o0 KATAoTAoN;
Ayapog/n
Eyyapoc/n
Awaleuypévog/n

TN

Xrpog/a

MNpoobLopioTe TO AVWTOTO EMIMESO TWV OKASNUAIKWY CTIOUSWV oOG:
C Mtuxlo TEI/AEI
AsUtepo mTuyio

Metamntuxtakog Tithog

I S B |

ASakTopLkog Tithog

Ie nola BaBuida eknaibevong untnpeteite;
MpwtopaduLa

AeutepoBabuta
MNouwa givan n 181kOTNTA oG (r.x. ME70);

Noéoa £tn unnpeciag €Xete otnv eknaidsuon;
C A6 0 £wg 5 xpovia

AT 6 £wg 15 xpovia

136
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AT 16 €wcg 25 xpovia

Mavw amo 25 xpovia

MNowa eival n TpéxXouoa oxEon epyaciog oog otnv eknaidsuon;
Movipoc/n
AvarmAnpwtng/tpla
QpopicBloc/a
Ze TL TUTOV OXOAEio anaoyoAsiote;
Anuoéaolo

[SLwTKO
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Appendix C

Maslach Burnout Inventory: Educator’s Survey

Epomuatoroyo Kataypoagig Erayyelpatikig EEov0évoong g Maslach

138

Nopokdtw akoAouBouv 22 MPOTACELS OL OTIOLEG SLEPEUVOUV TA CUVALOON AT KOLL TLG OTACELS OOG WG
TPoG TV epyacia oag. MapakaAw va TpoodLloploeTe, pe BAoN TRV MOPAKATW KALHAKA, OGO CUXVA
VIWOEeTE aUTO Mov ekdpaleL n mpdtaon.

1 2 3 4 5 6 7
Moté MEepLKEG M dopa MepLKEG Mua dopa MepLKEG KaBe pépa
dopég to TO piva dopég to mv dopég TNV
XpPOVo pAva eBSopdada eBdoudada

1 | Nuiwbo yoyikd eaviinpévog/n amd ) d1dacKaiia. 112|314 |5|6|7
2 | Nidvbo eEaviinuévog/m 6tav Euavam to Tpoi Kot £ VO AVTILETOTIC® 112|314 |5|6|7

AN o pépa SOLAELAG.
3 | Elvau moAd kovpaoTikod yio Héva vo, S0VAED® LEe avOpdTovg OAN TV 112|314 |5|6]|7

nuéPa.
4 | Niwbo e&ovbevopévog/n amd ™ dovield pov. 112|314 |5|6]|7
5 | NivBw amoyontevpévog/n omd tn 60VAELL [LOV. 1 12|34 |5|6|7
6 | Nidvbw 611 gpyalopat Todld okAnpd oto oyoAeio. 1 12|34 |5|6|7
7 | Mov dnuiovpyei peydn évtoon/otpeg 10 vo epyalopat 6Teva pe pobntég. 1 12|34 |5|6|7
8 | Nidvbw 611 Bpickopar ota Opla TG OVTOXNG HOV. 1 12|34 |5|6|7
9 | NidBw «adeloc/a» 6t TA0G oG OXOMKNAG HEPOG. 1 12|34 |5|6|7
10 | Mropd gbkoro va KatardPw Tmg aoBdvovtol ot pabntéc pov. 1 12|34 |5|6|7
11 | Avietonilo ta TtpofAuata Tov padnTdv Hov ToAD oTOTEAEGLOTIKG. 1 12|34 |5|6|7
12 | Nuwbow 611 pe v gpyacio pov ennppedlo Betikd t1c {0ég TV GAA®V. 1 12|34 |5|6|7
13 | Nuwbo yepdrog/n evepyntikdTTOL. 1 12|34 |5|6|7
14 | Mzrop® vo. SNUIovPYNom o AVETN ATHOCEOALPO. LLE TOVG HaONTES [LOV. 1 12|34 |5|6|7
15 | Exo xotogépet molAd a&lidAoya Tpayoto 6 avTn T d0VAEL. 1 12|34 |5|6]|7
16 | Avtpetonilo Npepa To TPoPANLATA TOV TPOKOTTOVY GTI SOVAELL [LOV. 1 12|34 |5|6]|7
17 | Nuwbo avalmoyovnpuévog/n 0tav S0VAEL® LE TOVG LabNTEG pov. 1 12|34 |5|6]|7
18 | Nuewbw 611 cuuTEPLPEPOLAL GE PEPIKOVS LB TEG OV OPOCOTA, GV VA, 112|314 |5|6]|7

glvan avtikeipeva.
19 | 'Eyo yivel meptocdtepo okANPOg He Toug avOpmmovg amnd TOTE oV GpyLoa. 1 12|34 |5|6]|7

0T TN OOVAELE.
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20 | Avnouy®d umeg ovt 1 S0VAELY e KAVEL TEPLECOTEPO CKANPO/M. 112|314 |5|6]|7
21 | AwbBavopor 61t ot pafnTég oL KaTNyopouV ELLEVE YO LEPIKE OO TaL 112|134 |5|6]|7
TPOPAHLATE TOVG.

22 | Znv mpaypatikOTnTa deV LE evolapépetl Tt cupPaivel o pepikovg podntég |1 (2 |3 |4 |5 |6 |7
pov.
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Appendix D

Teachers’ Satisfaction Inventory

Epotmpatoroyio Erayyeipatikig Ikavomroinong

140

Noapakatw akoAouBouv 20 MPOTACELG OL OTIOLEG adpOopPOoUV TNV EMAYYEALATLKE LKOVOTIOiNoN ToU

Buwvete amno tnv tpExovoa B£on epyaociag ocag. NapakaAw va tpoodloploete, pe BAon TNV MAPAKATW

KAipoka, o€ oo Badbuo cupdwveite R Stadpwveite pe avto nov ekdppdlel n potaon.

1 2 3 4 5
Aladwvw Aadwvw Agv glpat Jupdpwvw Jupdpwvw
andAvta olyoupog anoAvta

1 | O/H devbuvtig/vipila pov pe fonbaet 6tav tov ypetdlopiot. 1 2 3 4 5
2 | O/H é1ev6uvtng/vTpia oL CLUUTEPLPEPETAL GE OAOVG LE TOV 1d10 TPOTO. 1 2 3 4 5
3 | O/H éevBouving/vpia Lov KoTovoel Ta TpoAaTa Lov. 1 2 3 4 5
4 | Xvvepydlopon ETOIKOSOUNTIKA Le TOV/TNV dlevBuvti/vTpia [Lov. 1 2 3 4 5
5 | O/H éevBouvinc/vrpla pov givon eket 6tav tov ypetaopot. 1 2 3 4 5
6 | Otovvdaderooi pov pe fonBovv dtav yperdletat. 1 2 3 4 5
7 | 'Exo xaAég oy€oelg e Toug GUVOIEAPOLG LLOV. 1 2 3 4 5
8 | Otovvaderooi pov givor eritkot. 1 2 3 4 5
9 | Otovvaderpot pov doviedovy KoAd mg opdda. 1 2 3 4 5
10 | Zvvepydlopor KOAd LLE TOVG CUVASEAPOVG LLOV. 1 2 3 4 5
11 | To emdyyehio TOV EKTALSEVTIKOV EIVaL EVYAPLOTO. 1 2 3 4 5
12 | H dovield pov givon dnpiovpyc. 1 2 3 4 5
13 | O pdrog Tov £KTAOEVTIKOD EVOL CNULAVTIKOG. 1 2 3 4 5
14 | To erdyyehpo Tov EKTALOEVTIKOV Le fonBE 6TV TPOCOTIKY OV 1 2 3 4 5
avamntoén.
15 | Xvvepydlopont amoTEAECUATIKG LLE TOVG LOONTES [LOV. 1 2 3 4 5
16 | Ot pabntéc pov avayvopifovv v dovield pov. 1 2 3 4 5
17 | Ot pabntéc pov pe céfovrat. 1 2 3 4 5
18 | O meppdrrmv xdpog (AT, KAT) givat evyaploTog. 1 2 3 4 5
19 | O nepPdrhmv xdpog eivarl KatdAAniog. 1 2 3 4 5
20 | O mepifddrmv ydpog eivar asaing. 1 2 3 4 5
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Appendix E

Experiences in Close Relationships — Revised Questionnaire Greek Version

141

OL TapaKATW NPOTACELG apopOoUV TO MWE ALCOAVESTE OTLG CUVOLOONHUATIKA KOVILVEG GG OXECELC.

EvSLapEPOUAOTE yLO TO WG YEVIKA BLWVETE TIG OXECELG 0O, OXL LOVO YLd TO TL GUMBAVEL TNV
nopouca oXEon oag. AMavtiote o€ KABe mpdtaon eMAéyovtog Tov KATAAANAO apLlOO, TPOKELUEVOU
va katadeifete 1o fadud cupdwviag n dradpwviag ocoag o kKABs mpdtaon.

1 2 3 4 5 6 7
Aadwvw Aladwvw Aadwvw Oute Juppwvw Suppwvw Suppwvw
oAU Kanwg Suppwvw, Kanwg TIOAU
Oute
Awdpwvw
Ovrte
AwwQove AWwpove AwwQove TOHQOVE Zopeove ZopQove Zopeove
TOLD Kanog Ovre ’ Kanog TOLD
AWwpove
[potiud va un deiyvo cto/ot 1 2 3 4 5 6 7
oLVTPOPO LoV T atcBdvoplat Kotd
BaBog
Dofapon 6t Ba xdom v aydmn 1 2 3 4 5 6 7
TOV/TNG GLVIPOPOV LOV
AwBdvopon aveta vo potpalopLon 1 2 3 4 5 6 7
TPOCOTIKES CKEYELS KOl
cuvolcHnLaTa e To/TN GOVIPOPO
pov
Avnovyd cvyvd pe v 13€a 6TL 0/ 1 2 3 4 5 6 7
oVVTPOPAG LoV O Ba BEAEL va petvel
pali pov
To Bpiokw® dVGKOAO V' APNC® TOV 1 2 3 4 5 6 7
€a0TO Lov va otnprydel o
EPMTIKOVG GLVTPOPOLG
Avnovyd cuyva pe v 18éa 6Tt 0/ 1 2 3 4 5 6 7
GOVTPOPOC OV O LE Oyumael
TPOLYLOTIKEL
Ate0dvopon mold Gveta va eipon 1 2 3 4 5 6 7
GUVOLGONUOTIKA KOVTE [LE EPpOTIKOVS
GUVTPOPOVG
Avnovyo 6tt o1 gpwTikoi pov 1 2 3 4 5 6 7
cvvTpoot de Bo vordfovtat yo uéva
0G0 €YD YU’ 0VTOVG
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Agv arsBdévopon dveta vo
«ovotyopow» 6€ EpMTIKONG
GUVTPOPOVG

10

Suyvé edyopon Ta aohpata
TOV/TNG GLVIPOPOVL LOL Yl HEVA VO,
NtV 10660 dSLVVATE 0G0 TO, KA LoV
YU autdv/autiv

11

IIpotiud var punv gipon
oLVOLGONLOTIKE TOAD KOVTE GE
EPMTIKOVG GLVTPOPOVG

12

Avnovyd oAb Yl TI 6YEGELG LoV

13

AwcsBdvopon aBoro dtav o/m
EPMTIKOG LoV GVVTPOQOG BEAEL Va.
glvan cuvalsOnpoTikd ToAD Kovtd
pov

14

‘Otav 0 sOVTPoPHS Hov givar pokpid
LoV, 0vNoLY® OTL Umopel va
evolapepet yia kamotov/a GALo/M

15

To PBpiokw® oyetd vkoro va £pBm
GLVOLCHNLOTIKE KOVTA pLe TO/T
oLVTPOPS LoV

16

Orav deiyvo ta cohnpatd pov
GTOVG EPWTIKOVG GLVIPOPOLG,
@oPapat 6Tt ekeivor dev Ba
awcBdvovran to {510 yio péva

17

Agv pov givar dvokoro va £pbm
GLVOLCONLOTIKG KOVTA 1E TO/T
GUVTPOPO OV

18

EAvio oviovy® Yo 0Tl o/
GUVTPOPAG LoV UTOPEL VOL LLE QUPTOEL

19

Yvvfwg culntdm ta TpoPAnpata
KOl TIG 0IVI|GLYIEG LOV LE TO/TN
GUVTPOPO LoV

20

O/H epmTIKOG LOV GUVTPOPOG LE
KAveL va ap@ioPfntd Tov anTto pov

21

Me BonBdet 1o va oTpap®d 6T0/0TN
GUVIPOPO OV GE MPEG AVAYKNG

22

ZIAvVio ovnovym HE TV Wéa OTL
pmopel va e eykatoheiyouy

23

Aéw ot0/0TN SHVTPOPS LoV GYEdOV
T TAVTOL

24

Awmot@ve 6t 01 GHVTPOoPol Hov
dev BEhovv va EpBovv
GLVOLCONLOTIKG TOGO KOVTH [LOL
600 Oa NBela
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25

Zul{nNtho To TPAYUATO TOL LE
anooyoAloOV LE TO/TN GUVIPOPO [LOV

26

Mepikég popég ot epOTIKOL LoV
oLVTPOPOL aALGCoVY Ta aoBpaTd
TOVG Y10 péva yopig eavepd Adyo

27

AsBdvopon vevupikdTnTa 0TOV £VOg
GLVTPOPOG £pBEl cuvaLeONUATIKG
TOAD KOVTE LoV

28

H emBopia pov va ipon
cLVOLCONLOTIKE TOAD KOVTE [LE TOVG
dAlovg ToAAES opég Toug Pofilet
KOl TOVG OTOUOKPOVEL

29

AwsBdvopon aveta vo otnptydd
GTOV/GTNV EPMTIKO OV GOVIPOPO

30

Dofdpar 6Tt HOALG EVag EpOTIKOG
GUVTPOPOG e YVOPIoEL KaAd, dgv Ba
TOV OPECEL TO TOLOG/TTOLNL
TPOYLLOTIKG giplon

31

To Bpiokw evkoro va otpydd oe
EPWTIKOVG GLVTPOPOVG

32

BOuudve Tov dgv mailpve TN 6TopYN
Ko T otNPEn Tov ypeldlopon amd
T0/TN GOVIPOPO oL

33

Mov &ivar edkolo va gipan TpLEEPOS
LLE TOV/TNV EPMTIKO OV GUVIPOPO

34

AVNovuy®d 6Tl VOTEPD GE GVYKPLOT)
pe GAlovg avBpmmovg

35

O/H 60vTpo@Og LoV TPayLOTIKA
kataAafaivel epéva Kot TIc avaykeg
pov

36

Mov @aivetal 6Tt 0/ GOVTPOPAOG
LoV e Tpooéyel LOVo Otav gipon
Bopopévog/Bopmpévn




PREDICTORS OF TEACHER BURNOUT AND JOB SATISFACTION 144

Appendix F
Debriefing Statement

J0G EUXOPLOTW TIOAU YLA TN CUUMARPWON TOU EpWTNHATOAOYIOU KaL T CUMUETOXN oag othy £peuval

‘Evag KaBopLoTIKOG MapAyovTag YLO TNV QVATTTUEN Kal EUNUEPLa KABE xwpag amoteAel n ekmaidevon mou
TLOPEXEL OTOUC VEOUG TNG. OToLadNMOTE eKMALSEUTIKY LETAPPUOULON, 000 KAAOCXESLACUEVN KL AV Elval,
Sev umopel va dpépel anotedéopata eav S&v GpovTLoTOUV MPWTIOTWE OL AVOPWTILVOL TTOPOL TTAVW OTOUG
omoioug Ba Bactotel n uhomoinaor t¢. H emayyeApatiki eE0VBEVWON TWV EKMTALSEUTIKWY ATTOTEAEL Eval

daLVOUEVO TIOU TILDEPEL APVNTIKEG CUVETIELEC TOOO YLOL TOUG (8LOUG TOUC EKTALSEUTIKOUG, OO0 KoL yLa
TOUG LaBNTEG TOUC, KABWG eMiONC LELWVEL TNV TTOLOTNTO TNC MAPEXOUEVNC Ttadelag. H emayyeApOTIKN
Lkavoroinon eivait £vag oAU onNUAVTIKOG TIAPAYOVTOC TTOU CUUBAAAEL KOBOPLOTIKA OTNV KOWVWVIK)
Aewtoupyia kot TV PuxLKn UYELD TWV EKMOLSEUTIKWY Kal EMNPPEEATEL TNV TOLOTNTO TNG EKTIOLEEUTLKAG
Stadkaotag. H 51ebvng BLPALoypadio £xel LEAETHOEL EKTEVWE TOL ALVOUEVO OUTA, WOTOCO UTIAPYOUV
TIEPLOPLOUEVEG EPEVVEC OL OTIOLEG ETILXELPOUV VA TIPoaSLloploouV TOUG AP AyovTeS Tou GUUBAAAOUV o€
QUTA TTEPQL OTTO TLG EPYACLAKEG OUVOINKEG KOl TO TIEPLBAAAOV.

H Bswpla deopol tou Bowlby untootnpilet 6tL to £i60¢ TNG MPOOKOAANONG TToU avarntloosl éva Bpedog
LE TO BaOLKO TIPOCWTIO ToU To PppovTilel eival onpavtikd, kabwe kabopllel 6xL LOVO TNV avantuén tng
Bpedikng kal madIkn ¢ Tou nALkiag, aAAd kal apyotepa TNV eviALKr Tou {wr). H Bewpla Seopol mapexet
£va TTAQLOLO YL TNV KATovONnon CNUOVTLKWY IITUXWV TNG SLAMPOooWILKAG AELToupylag ota matdLd Kot
oTouC evAALKEG Kal avadEpel 3 BaotkoUg Tunoug deopol He Tov KUpLlo ppovtioth: 1) Aodalng, 2)
ATOPPLUITTIKOG / amodeUKTIKOG, 3) Ayxwdng / apdLBuptkoc.

ZKOTOG TNG apovoag Epeuvag sivatl, faollopevn otn Bewpla Secpou tou Bowlby, va Siepeuvnoet katd
nooo ta £idn deopwv mou £xouv avamtiiel ol ekmaldeutikol we Ppedn Le Tov yovid/kuplo dppovtioth,
ennppealouy ta emineda emayyeALaTIKAG €0UBEVWONG Kal LKAVOTIOiNGoNG Tou BLWVouV w¢ eVAALKEG. H
MEAETN auTn €XEL oV OTOXO0 va GWTLOEL TIEPLOCOTEPO POCWTILKOUG TTOPAYOVTEG, OE OXECN HE
ouoTnUKoUG 1 teptBarlovTikolg, oL omoiot Suvavtal va tpoPAEPouv Ta eminmedo eMayyeALATLKAG
£€o0uBEvwoNg Kal LKAVOTIOINGNG TWV EKMTALSEUTIKWV.

YOG EVXAPLOTW KaL TTAAL Yo TRV TIOAUTLUN CURBOAN oaG 0TV £peuva auTh,
Ntopiva KaBBabia.

Mo omoladnmote anopia ] avnouxlo OXETIKA LE TNV EPEUVA KOL TN CUUTIARPWGN TOU EpwTnuatoloyiou,
napakaAw aneuBuvBeite otnv KUpLa epeuvnTpLa NTopiva KapBadia, pe tnv onola pnopeite va
ETILKOWVWVNOETE HEOW TNC NAeKTPOVLIKAC SlevBuvong T.Kavvadia@acg.edu. Ta oTolyeia emikolvwviog Tou
emuPAEnovta kabnyntn Ap. |. Mnepdtn elvat iberatis@acg.edu.

To OIMOTEAEOUATO TNC EPEUVAG OVAPEVETAL VA gival SltaBéoipa Téhog lavouapiou Tou 2024, Edv
emBupeite va AdPete pia avadopd OXETIKA LE TA AmOTEAEOHOTA TNG LEAETNG, TTOPAKAAW Va
ETILKOWVWVAOETE HE TNV KUPLO EPELVATPLA 0TO email mou avaypdadetol mapamdavw.
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